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PREFACE

The single most challenging issue | faced as a classroom teachezaliag dith
discipline. | knew my content, knew how to write lesson plans, and enjoyed the
responsibility, however, like many other teachers, discipline was the onghasuneade
me think that there might be another profession better suited for me. Not willind,tb qui
persevered for four years until | moved into administration.

In the summer of 2007 | was hired as an assistant principal at High School C. It
became evident that faculty morale was low. | was curious because High Sdmaadl
new facilities, a supportive community, and lacked the issues of the inner city sohools
which | had taught. It turned out that the teachers attributed it to discihlexeame issue
that had perplexed me.

As a part of the administrative team, | investigated ways to support ouryfacul
and address their issues with discipline. During that process the admuaggam
learned about Sammye Henderson, a teacher from Canyon, Texas, who presented at the
Texas Association of Secondary School Principal annual meeting in Austin, Mesas
Henderson had developed a new discipline model. She called her model Equine
Essentials and said it was based on horse training methods. Mrs. Hendersohatated t
when she started using it, it was the first time in over 20 years of teachimsttipline
stopped being an issue and that she had become a better teacher. The adraitestnati
felt that Equine Essentials was practical and would be useful to many of chereaNe
decided to move forward and share it with our faculty even though it lacked empirical

support.
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CHAPTER 1
Introduction
Statement of the Problem

School discipline is an important component of a well functioning school
environment. Discipline helps to define the culture of the school and is a contributorg fac
in determining the success of each student. Schools that lack civility are not gertduci
learning. According to Harry Wong (1998), “Student achievement at the endy&ahes
directly related to the degree to which the teacher establishes good obtitetlassroom”

(p. 4).

Parent and teacher concern for discipline is exemplified by a 2004 study by Public
Agenda (Vogel, 2004). The study was comprised of a random sampling of 725 middle and
high school teachers and 600 parents of middle and high school students. Ninety-seven
percent of teachers and 78% of parents believe that schools need good disciplinetin order
be successful. Eighty-five percent of teachers and 73% of parents feel thatudests are
negatively impacted by the persistent misbehavior of a few consistently mistgeha
students. A large majority of teachers (77%) believe they would be meotieffteachers if
they were not routinely preoccupied with addressing misbehaving studentesdubah half
of parents (43%) agree that teachers are preoccupied with discipline.

Other findings from the same study indicate that 44% of teachers belkgeve th
discipline documentation process is burdensome (Vogel, 2004). Additionally, just over half
of teachers (52%) and just less than half of parents (43%) surveyed report hangdg ar
police officer stationed on school grounds. Furthermore, a third of teachers haverednside

quitting because of discipline problems, and 85% of new teachers feel unprepared to deal



with behavior issues. The study identified the main cause of discipline proddepasrents’
failure to teach their children discipline and a culture of disrespect in da&ther roots of
the problem include overcrowded schools, parents not supporting school discipline decisions,
and districts unwilling to stand firm against assertive parents.

If discipline is such an issue for so many educators and other stakeholders, the
guestion is then what is needed for teachers to be successful. In order tteaetagns, to
raise teacher effectiveness, and for schools to be successful in edatiatimigiren, teachers
need to be holonomous individuals. Holonomous teachers are knowledgeable, sure, and at
the same time vital to the successful operation of the school. In addition, they have the
internal resources to flourish and meet challenges.

Theoretical Framework

Holonomy and the States of Mind

Arthur Koestler developed the word holon from the Greek word holos, meaning
whole, to describe how systems tend to include the simultaneous interaction of inglividua
functioning autonomously and dependently (Costa & Garmston, 2002). Koestler explained
that holons are independent, self-sufficient entities that are independent idwehfar
them to endure challenges, yet are subordinate to a senior authority sigthiftitieey are
part of a larger whole. Holonomous persons are aware of this contradictetgneri In
schools, holonomy includes the ability of a teacher to possess individual autonomy while
simultaneously being interdependent within the larger group, whether thatdepartment,
grade level, or school (Costa, 2001).

Costa and Garmston (2002) further offer that holonomous persons have the ability to

balance their dichotomous existence through their awareness. Tension from theictorr



of individuality with membership in a larger group can be transcended wherpa p#gsns

a higher level of understanding of their holonomous existence and, subsequentlynmainta
the ability to self-direct and act interdependent concurrently. Furthertherbplonomous
individual is one who explores choices, works to refine actions through various essandc
knowledge, seeks balance, and becomes a “self-directed autonomous agent andteelf-direc
member of a group” (Costa & Garmston, 2002, p. 20). In addition, Costa and Garmston state
that holonomy is developed through a person’s five states of mind: efficacijlitexi
consciousness, craftsmanship, and interdependence (ibid). Elaboration of theds/efsta

mind is provided in Chapter 2, A Review of the Literature.

Costa and Garmston (2002) assert that as the five states of mind improve, an
individual’s holonomous state will also improve, and presumptively, this will eaise
individual’'s effectiveness, aptitude, capacity, and capability. The fivesstdéitmind are the
internal resources that are required for balancing the dichotomy of a holononteus, sysl
that balance allows for teachers to become effective professionals. a@dsgarmston
explain that effective teachers have intellectual, moral, and ego resboessf and in turn
become “self-assuring, self-motivating, and self-modifying” (p. 124).

Equine Essentials

Equine Essentials is a discipline model developed by Sammye Henderson (2006), a
teacher with over 20 years experience in the classroom teaching secanelzcg.sShe is
also a beginning roper, a rodeo sport involving a team of two horse riders workingamtand
to rope the front and hind ends of a steer. Though Mrs. Henderson describes ibieatig
had reasonable classroom management skills in the past, she was not.satisfied

becoming involved in roping, she saw parallels between horse behavior and training and he



students and classroom management. Mrs. Henderson began to try some of the same
techniques with her students, which ultimately led to the development of her Equine
Essentials Model in 2005. Since then she has shared her model with teachers at her school
and others across Texas. Currently, Equine Essentials is implementedveicieoal-Canyon

High School and High School A; both are 3A schools in Texas. The teachers at those schools
have been trained in its use and are directed by their administrators to imptaméreir
classrooms. High School C, a 5A school also in Texas, offers Equine Essentiatspisra

for teachers. All the teachers at High School C have been trained in its use; hibvg\wan

elect to adopt it in their classrooms or choose not to use it. Other schools ircdmetkase to

adopt the program.

Equine Essentials is predominantly based on the horse training methods of Clinton
Anderson. Anderson is often cited as one of the premier equine trainers in the world and was
the only back-to-back winner of the Road to the Horse, the most prestigious horse traine
competition in the world, until Chris Cox copied the feat in March 2008. The competition
involves four horsemen. Each is provided a wild horse and given three hours to train it.
Anderson won one of his titles after being able to saddle his horse, stand on its lolck, cra
whip, and shoot blanks from a pistol without the horse reacting.

Anderson (2004) emphasizes a need to understand horse psychology and how it
differs from that of human behavior. Horses are prey animals while people datopse
Most problems arise when people behave as predators and horses respond as prey. According
to Anderson, horses have two parts to their brain. One part is for thinking and the father is
reacting. Whenever a horse senses a threat, the reaction side of thelbrta heirse to

flee. Therefore, it is important to get horses to use the thinking side obthigir



In addition, horses have four basic needs: safety, comfort, food, and stimulation.
Safety and comfort are the most important and must be met in order for a holae &mde
overcome a desire to run away. Food, as with all living things, is essentahtose’s
survival, but, a horse will not eat without first feeling safe and comfort@nlee the other
basic needs are met, a horse needs stimulation to keep its physical and redstal ne
balanced.

Anderson (2006) postulates that once the psychology of the horse is understood it can
be leveraged to train a horse. The manipulation of comfort and discomfort catheaiggnt
thing easy and the wrong thing difficult. If the horse performs a desired beltheitrainer
should make the horse feel comfortable. This can be done through a series of teatards t
make the horse feel safe. If the horse misbehaves, it is equally impontaakée the horse
feel uncomfortable by using minor approaches that are perceived as thréspley
psychology of the horse. If the horse continues misbehavior, then increase tloé level
discomfort until the horse changes behavior. It is important to only make the hdrse fee
uncomfortable when the horse misbehaves, so that by its misbehavior, the horsetohooses
feel uncomfortable or comfortable.

An indispensable technique is that the trainer must demand the respect of the horse.
Anderson (2006) uses several methods to accomplish this goal. Foremost, nevéretehe
get away with misbehavior, regardless of how minor it may appear. Horses \lwadeg
and if the person is not the leader, the horse will step into the role and the person lose
control. It is also important to be as clear as black and white. The cleatesiher is about
what is acceptable and what is not, the less room there is for confusion about tiseblestse

choices and who the leader is.



From these techniques, Henderson (2006) recognized parallels betweeranarse t
and classroom discipline. Mrs. Henderson makes a point that she is not insinuating that
child is like a horse or can be treated as one, simply that there areigésilarthe methods
used by professional trainers and those used by effective teachers inghwmoatadn turn,
she created techniques that transferred to the classroom and can work é&mhaliste

Henderson (2006) makes several assertions in the Equine Essential®eiassro
management system. One is that Equine Essentials begins with impléonesitéthe
beginning of school. The premise is based on Clinton Anderson’s (2006) point that the
trainer must take charge in the beginning, because it is harder to regain conttoldtzat
with it. Consequently, Equine Essential requires implementation on the vegefyref
school.

A second assertion is that the teacher must consciously establish hsrtkelleader
in the classroom (Henderson, 2006). The Equine Essentials discipline model postulates tha
students will take the leadership role if allowed, and results in a batderfanance. As a
result, it is important for the teacher to be the sole decision maker. Analagthe
hierarchy among horses with the youngest at the bottom, Henderson explaihs fzame
should be true between students and teachers. Henderson also explains that itastifoport
the teacher to be the leader because whether they know it or not, most staaetéeader
that allows them to feel safe and secure. Henderson refers to this as theog|pble
requirement of the teacher and further states that the teacher needs tam#mori
following: “My class is better off when | am the alpha dog” (p.11).

According to the Equine Essentials model, the role of the alpha dog is not to be the

most physically powerful (Henderson, 2006). If that were not true, a person would not be



able to control a 1000 pound horse, nor would a single teacher be capable of controlling an
entire class. Instead it means being the one who looks out for the herd. The alphasing is
the one that does the most listening. Henderson uses a quotéridarstanding Your Horse

by Lesley Bayley and Richard Maxwell to magnify the meaning of the ‘tAdlgood

horseman can hear his horse talking to him, a great horseman can hear the horsebwhisper
a bad horseman cannot even hear the horse scream” (p. 12).

Another essential component of the Equine Essentials discipline model is the need t
do groundwork (Henderson, 2006). Groundwork is a term used in horse training to refer to
the initial investment needed before ever mounting a horse. Like childrens hauseely
challenge and require the trainer to continually reinforce their |dagede. This
reinforcement begins with groundwork that includes leading a horse, moving in and out of a
horse’s personal space, and sensitizing the horse to specific actions with theahain g
gaining the respect and trust of the horse. Anderson (2006) states:

If you don’t have the horse’s respect, everything you want to teach him will be a

waste of time. . . . If your horse does not respect you; you won'’t be able to tnain hi

well. You will be like a schoolteacher with a class full of kids who are daydngami
goofing around, or talking with each other. You could be the greatest teacher in the
world, but the information you give will not be retained. Only when your students pay

attention and look at you with two eyes will the lesson sink in. (p. 11)

In the Equine Essentials model (Henderson, 2006), groundwork takes place the first
week of school. There are no specified procedures to follow, but there are poegoakse
The main goal is to teach the students to follow procedures determined badhert Every

day must be the same. If a rule does not work, rather than jettisoning it, tefines inotion



is embedded in the idea that horses thrive in environments that are consistent and routine.
The Equine Essentials model identifies consistency in the classroom gdigedry
routines, fairness, and clear expectations.

Another goal when implementing groundwork is getting students to respond to the
smallest of cues just as a horse does from a rider. To an outsider, it dpaetrs teacher is
not doing anything, but the students are behaving once the goal is succesatukylren
order for the goal to be accomplished, the teacher must reward and correabrisednraibe
ready and willing to do either when necessary. Even though it is often eassatd re
behavior and difficult to administer consequences for inappropriate behavior,dhertea
should never ignore a problem. The approach should be a method that is quick and polite;
there is no need for yelling or similar degrading behavior.

According to Henderson (2006), a teacher should react to general classroom
violations by initially making eye contact with a student. If the behawantigues, the
teacher should move towards the student and make a quick verbal request to change. For
problems that continue beyond the initial two responses given by the teacher sdender
proposes having a form on-hand that contains the rules along with a statem&inirexghat
violating a rule will result in a 10 minute detention. The teacher placesyattme form
with the violated rule circled in the student’s hand. This method avoids yelling,
confrontation, and emotion. It also makes it clear to the student what he or she djd wron
The student is then greeted respectfully when arriving to serve the detentibiamkettat
the end for coming. A short detention is doable and achievable with a minor encroachment

on a student’s personal time. This creates a balance. The student will havelasieal



without feeling overly defeated. Major violations such as fighting, exisedigrespectful
behavior, and failure to serve assigned detentions are referred to an adtamistr

The three step approach of eye contact, proximity, and detention for the classroom i
analogized by a three step escalating approach common among horse tedlad the
wiggle, wave, and whack. The wiggle of a halter equates to the look, the wave of a stick
compares to moving toward and addressing a misbehaving student, and the whack of the
stick is comparable to a detention assignment. The progression of the épeeis stportant,
as continuing to glare at a student or simply repeatedly approaching a studklyt qui
becomes ineffective. Henderson states the wiggle, wiggle, wiggle desenbbrses, just as
never following through on the look desensitizes a student to do the desired behavior.
Furthermore, the approach avoids yelling because yelling also leadetsitized students.
Like the horseman’s wiggle, wave, and whack, the teacher’s use of a look, pypaimait
detention assignment lets students know that when the teacher cues themeitasfaillow
directions.

The suggestion that observations of animals can lead to a better understanding of
human behavior is not new. The field of comparative psychology is the study of the behavior
and mental life of animals other than human beings and includes making behavior
comparisons between species. Some famous practitioners include Charles arw
Pavlov, and B. F. Skinner. The earliest practitioners includedticer®tury Afro-Arab
scholar, al-Jahiz, who studied the social organization of ants (Haque, 2004). Thohogh neit
Mrs. Henderson nor Mr. Anderson makes any reference to the field of comparative

psychology, it is apparent that Mr. Anderson’s examination of horse psychology and Mr



Henderson’s adaptation of Mr. Anderson’s work to the classroom is consistent with a

recognized field of study.

Research Hypothesis and Purpose of this Study

This study hypothesizes that those teachers trained in Equine Essental

classroom discipline model will have higher levels of holonomy as measytbd bve

states of mind. Consequently, students at these schools where Equine Bsséarbaldly

implemented will perform better on academic assessments.

The purpose of this study is to investigate the effectiveness of Equine Essentials

effect on teachers’ holonomy by answering the following questions:

1.

2.

Does training in the Equine Essentials model help increase teachieesC et

Does training in the Equine Essentials model help increase teachers’
craftsmanship?

Does training in the Equine Essentials model help increase teachers’
interdependence?

Does training in the Equine Essentials model help increase teacheatslifi@

Does training in the Equine Essentials model help increase teachers’
consciousness?

What are the effects of Equine Essentials on student achievement relatiaesto ye
prior to the intervention and to similar schools without the intervention?

Significance of the Study

No empirical studies of Equine Essentials are known to exist at thisTimse.

researcher hopes to identify the model’'s effects with qualitative and quaataaitence.

Popularity of the Equine Essentials model is growing, at least regionallyh@eddluation

10



information provided here can be used to assist school administrators and teefthers
decisions about adoption, execution, manipulation, or abandonment of the Equine Essentials
discipline model.

Limitations of the Study

The following limitations may affect the study:

1. The Equine Essentials model was investigated after only one year ofdtdiere
Long term effects may not be readily apparent and in turn, the conclusions may
not reflect long term outcomes.

2. The findings may be limited in their generalizability to other schools. The
comparison study was limited to only three high schools. The charactesistics
the schools and small sample size could limit the generalizability dhthags.

3. The surveys were originally disseminated through school principals. At one stud
school the principal was the primary promoter of Equine Essentials so the result
may encroach on respondents’ honesty.

4. The reliability of the survey has not been tested. Survey items were included
based on face validity only.

5. The comparison of testing results fails to account for all variables. Quandity
quality of resources can vary between schools and can impact student
achievement.

Organization of the Dissertation

Chapter 1 includes the statement of the problem, theoretical framewonkdaes

background on Equine Essentials, holonomy, and the five states of mind, purpose of the

study, significance of the study, and limitations. Chapter 2 presents a reviesvitériature

11



in the areas of comparative psychology, discipline models, and the five stateglof mi
Chapter 3 includes the methodology used to conduct the study. It includes a review of the
sample populations, settings, and the survey. Chapter 4 presents the findings arahoffer
analysis of the data. Chapter 5 closes with a summary, conclusion, and future

recommendations.
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CHAPTER 2
A Review of the Literature

The following includes a literature review of some established diseiptiodels,

holonomy and the Five States of Mind.
Discipline Models

No published empirical research exists on Equine Essentials because of thesnewne
of the model. Although there is no extant literature on Equine Essentials to reviengrie
many other discipline models that have been extensively studied. Some of thshestabl
models share similar beliefs and techniques as Equine Essentials though dfe(206)
states this is a coincidence. Other models share similar foundations, biut treaty
procedures, and some models have little in common with Equine Essentials. Tedlthers
also often combine different aspects of models.
Positive Discipline Model

The Positive Discipline Model is a common discipline model that was developed by
Fred Jones (1987). This model is very similar to Equine Essentials. Though Jonaseda tr
clinical psychologist, the Positive Discipline Model lacks a basis in lotapkshed
psychological theory that many other models incorporate. Like Henderson, Jortekibase
model on observations that he made while watching classrooms and then developed a how-to
approach to discipline. Also similar to the simplicity and practical approach afi&qui
Essentials, Jones found that the best teachers achieve their results withoakcompl
management programs that require record keeping, contracts, and tangibleeginfor
Instead, they use skills that other teachers could learn. In addition, Jones’ h&s a rura

background just as Henderson and uses common language and metaphors. For example,
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similar to Henderson’s use of groundwork, Jones states “Pay now or pay\dtdiggng,
1990, p. 194). Both are referring to teachers taking the time to establish theiag&psct
and control of their classrooms, or having to spend more energy trying to get aietrohl
Additional similarities can be inferred between Jones’ encouragementusela classroom
arrangement, proximity, and body language without getting caught in verbedratibns,
and Henderson’s wiggle, wave, and whack process. Jones further expands his model by
encouraging the development of responsibility training through the use of incentives
omission training (a system of removing incentives when an unwanted behavi) oand
constructing a backup plan if other interventions fail.
Cooperative Discipline

Another model commonly used is the preventive model of Cooperative Discipline
developed by Dr. Linda Albert (2003). Cooperative Discipline and Equine Essertials ar
similar in that they both value prevention; however, unlike how Equine Essentials foouses
groundwork and the teacher needing to be black and white with clear rules upfront ilv order t
prevent misbehavior, Albert advocates the “three C’s” (p. 13). According to DertAl
children need to feel capable, that they can connect, and that they contributgrouthe
Teachers have to be open-minded and recognize achievements and acceps ofitheke
students. When students are connected, students maintain positive relationshtipsirvit
peers and teachers. In order to meet the needs of this second C, teachers need tdif®cus on t
five A’s - acceptance, attention, appreciation, affirmation, and affection. Ahaviasn
students feel they are contributing, they are more likely to comply with qo@eements of
the classroom because they have ownership and a voice. When a student does misbehave

Albert states that is important to focus on the behavior and not the student, partly to avoid

14



escalating the situation, similar to Equine Essentials. In contrast, Atages that avoiding
escalation may require discussing the issue later, while Henderson promujeseusheet
immediately.
Emotionally Supportive Model

Gordon (1978) offers the Emotionally Supportive Model rooted in Carl R. Rodgers
and Abraham Maslow’s humanistic psychology which espouses that childrerrrarestiber
good nor evil, and their demeanor is determined through experiences. In additdvenchi
have a rational capacity. Yet, the rational thought process can be stifledsswben a
teacher dictates rules. According to Gordon, the teacher is viewed as sapfwetdtudent
to rationally cope and deal with a given situation. Unlike Equine Essentiald) supports
teachers taking a black and white approach that includes being very cleahas i® w
acceptable and unacceptable, Gordon’s model theorizes that teachers should beatoncer
with the underlying issues that cause a student’s actions. In addition, Gordon lhbkeves
teacher should respond with a nonjudgmental position and be supportive while allowing the
student to solve their own problem.
Social Discipline Model

Dreikurs (1968) offered the Social Discipline Model developed from Alfred Alder’s
belief that people have an innate desire to have a sense of belonging and eedsptan
others. As a result, classroom misbehavior is motivated by the need fooattpotver,
revenge, or helplessness. This has similarities to Equine Essentidisstdtes that teachers
need to be the alpha dog; otherwise students will seek the power role. Also, teimilar

Dreikurs’ approach where teachers identify and address the motivationgcatistudent’s
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misbehavior, Equine Essentials states that part of the alpha dog role isattepéign and
identify the best interest and needs of the class.
Choice Theory

Similar to Driekurs, Glasser (1997) postulates that behavior is motivated by inner
desires; however he proposes in his Choice Theory that those motivations are based on
wanting to belong, craving for power, yearning for freedom, and need fdefasser also
believes that people can make proper choices, be responsible for their behaviaglzad te
should have consequences for irresponsible behavior. In contrast to Gordon but comparable
to Henderson’s Equine Essentials, Glasser believes that a teacher shaujddgaments
about a students’ behavior and gives students directives based on those judgments.

Like Henderson, but with additional steps, Glasser’s (1997) Choice Theory involves
teachers moving across a continuum to address student misbehavior. At each point, the
teacher uses escalating responses to student misbehaviors that makes theespatesible
for his or her own behavior. The continuum involves seven parts, and the initial partds calle
looking on (Wolfgang, 1999). The teacher makes observations about the student’s behavior
and then uses nondirective statements and asks questions as needed. The nexnside is
directive statements to the student and model appropriate behavior. Glassdvaisbes
reinforcement that includes a signed contract or other commitment from thetstude
Ultimately, the student may need to be isolated to think about his or her behavior or may
need to go to the office.

Behavior Analysis Model
Alberto and Troutman (2008) offer their Behavior Analysis Model; one which

espouses that all human behavior is learned. This model promotes a proces®wst foll
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steps in addressing behavior. The main point of each step is to be very clear, use concise
words, and use data to make decisions about how to work with a child and her behavior.
Behavior Analysis involves identifying which student(s) the teacher is adgesvhen the
specific time the behavior occurred, what took place, and the expectation of the. fthdent
model then promotes using positive and negative rewards to achieve desired behaviors.
Equine Essentials lacks the data component but shares the idea of being shenific w
addressing behavior. The Behavior Analysis Model calls for specificretate while Equine
Essentials directs teachers to have a paper with specific rules aadharclle that was
broken.
Assertive Discipline Model

Canter and Canter (2001) promote their Assertive Discipline Model. The Carders us
the assertion that human responses to conflict can be formulated in one of three ways
nonassertive, hostile, or assertive. As a result, they promote the use of assgrbvees to
misbehaviors. Teachers need to talk in a direct, calm, and serious tone and include
enforceable consequences. This is similar to Henderson, who promotes cleamdules
consequences through her detention slips. The teacher circles the misbehavior and
consequence on the sheet so that the student knows exactly what he or she was doing wrong
and the punishment. Also reminiscent of Henderson, who promotes positive recognitions and
respectful responses with students as a formal aspect of Equine Essbeti@inters
include positive recognitions as the second part of their model in addressing andgngoura
desired behaviors.

Discipline models can address many situations. At times it may requipadreilar

model, changing models, or combination of models. The end result is that most taadhers f

17



using a combination of models useful. However, the problem is that discipline continues t
be a major issue. Existing models may be unknown to particular teachers, too clmmalex
teachers to adopt, or may lack general buy-in by teachers. An advantage of BEgemials
is it is relatively easy to teach and straight-forward to implement and gloodiatrative
leadership can facilitate teacher buy-in.

Holonomy and the Five States of Mind

As mentioned in Chapter 1, Arthur Koestler used the term holon to describe how
systems include the concurrent interaction of individuals functioning autonomously and
dependently (Costa & Garmston, 2002). Holonomous persons are individuals that are aware
of this contradictory existence. In addition, Costa and Garmston state that holsnomy
developed through a person’s efficacy, flexibility, consciousness, craistimpa and
interdependence. Collectively, they are referred to as the five statescbfCosta and
Garmston assert that as the five states of mind increase, an individual’s holontateus s
will also increase, and presumptively, it will have a positive effect oneagimvironment.

In regards to teachers, their Five States of Mind will provide measureofahtsr
holonomous condition, and in turn, provide an indicator of teacher performance.

Schools can be rich sources of holonomy. At the micro level they require teachers to
operate as self-actualizingglf-avowing, self-achieving, and self-adaptindividuals yet
function as part of a grade, department, school, and district. In turn, acttbesvatro level
and macro level permeate throughout the system upwardly, downwardly, and hosizémtall
the macro level, holonomous schools are ones where the parts, e.g., departments and
teachers, collaborate, works within boundaries, have a shared vision, interact cphemndntl

have stability (Costa & Garmston, 2002).
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Holonomous teachers are ones who investigate choices, work to improve their actions
through resources and knowledge, and seek equilibrium. Additionally, holonomous teachers
have higher levels of the five states mind, i.e., efficacy, flexibility, agonsoess,
craftsmanship, and interdependence. Teachers lacking holonomy are ofteledecivolved
in battling the system, have inconsistent relations, and ultimately leapeofiession (Costa
& Garmston, 2002).

Schools that are holonomous share the qualities of a learning organization
(“Assessment,” 1995). Peter Senge (2006), though he did not specifically ugetthe te
holomy, he summed up the potential of a holonomous school in his description of a learning
organization in his book;he Fifth Discipline

A learning organization isd'place where people continually expand their capacity to

create the results they truly desire, where new and expansive patterns afjthneki

nurtured, where collective aspiration is set free, and where people are continuall

learning how to act together. (p. 3)

Schools that are not holonomous are characterized by fragmentation, disjointaddess
isolation.

According to Costa and Garmston (2002), efficacy may be the most signdidaiet
five states of mind of a holonomous individual. Efficacy refers the resouresfubf an
individual, and an efficacious teacher has the ability to meet challeregesygre. She is
characterized by optimism, confidence, organization, adaptation, and a wilBrignes
collaborate in order to improve. Efficacy is an essential charactariggachers who can

identify and implement solutions to complex problems. Therefore, efficacioletsdave
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an increased ability to positively impact student outcomes and achievement (&shton
Webb, 1986; Midgley, Feldlaufer, & Eccles, 1989; Moore & Esselman, 1992; Ross, 1992).

Teacher efficacy is shown to have many positive attributes in relation to saldool a
teacher success. Teacher efficacy has been shown to be connectecets’'taacbmplishing
their goals and aspirations (Muijs & Reynolds, 2002), teachers’ attitudegitowavation
and change (Fuchs, Fuchs, & Bishop, 1992; Guskey, 1988), teachers’ inclination to refer
difficult students to special education (Meijer & Foster, 1988; Soodak & Podell, 1993),
teachers’ willingness to use particular instructional strasgdifinder, 1994; Woolfolk,
Rosoff, & Hoy, 1990), teachers remaining in education and not leaving the profession
(Burley, Hall, Villeme, & Brockmeier, 1991; Glickman & Tamashiro, 1982), and eogpiri
evidence suggests a connection between teacher efficacy and teacher (@hwalisz,
Altmaier, & Russell, 1992; Skaalvik & Skaalvik, 2007). It is apparent thataeffics a
variable with wide reaching influence in the educational environment. Itglie model
can increase teachers’ sense of efficacy, it has the potential to improvertdesob®ol
environment and improve achievement.

Teacher flexibility is the ability of a teacher to adapt, change, undeeake
persevere. Flexibility derives from a skill set and as a dispositiong@o&tarmston, 2002).
Edward De Bono (1969) articulates the characteristics of flexibgity skill set and claims
the capabilities of the human mind to deliberately alter perceptions, change, and invent
concepts are unique. Among teachers, identifiable characteristics afxiditly skill set
include the ability to shift among a variety of viewpoints including narrow and
comprehensive perspectives, between the present and future, and logic and inteitible. F

teachers have multiple goals and time frames, seek solutions, and evaleatatdiff
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approaches. As a disposition, flexibility includes the willingness ciéht to alter their
perception, adopt other views, compromise, and consider other perspectives, use humor, and
be empathic.

In their 2004-2005 Teacher Follow-Up Survey, the National Center for Education
Statistics finds that many teachers who leave the profession depart dasotwsreelated to a
lack of flexibility (Marvel, Lyter, & Peltola, 2007). In the survey, 55%poblic school
teachers who left teaching but continued in education reported that they had more control
over their work in their new position. Sixty-five percent of those who left the iglieved
that their workload in their new position was more manageable and that they weralblet
to balance their personal and work life.

Flexibility can also have an impact on school success. Strong parent-teaain@nggel
which often require compromise and a willingness to adopt others’ views, carirresult
higher-achieving schools and/or positive outcomes for chiliienderson, Mapp &
Southwest Educational Development Lab, 2002; Hoover-Dempsey & Sandler, 1995).
Nonethelessmany teachers who avoid strong-parent relationships report doing so to avoid
interference in their classroomshich hints at an unwillingness to comprom(e &

Gulisino, 2006).

Equine Essentials allows teachers to be flexible (Henderson, 2006). When teachers
have control of their classes, they are more willing to implement new appsyanethods,
and allow for impromptu teachable moments. Conversely, when teachers feel\thnatvbe
limited classroom management, they are not comfortable enough to be flexildarfof f

losing whatever control they are holding.
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A third state of mind is consciousness. Conscious people are aware of their inner
thoughts, feelings, emotions, behaviors, and of the consequence of those things on the self
and on others. Its prerequisites are self-control and self-direction. Aagood@osta and
Garmston (2002), the function of consciousness is to process information in a method tha
allows for one to interpret and act.

Empirical studies on teacher reflection and meta-cognition allow for iisSigfiat the
notion of teacher consciousness. John Dewey was the first to introduce the concept of
reflective teaching in his 1933 bodhow We ThinKreprinted 1971). According to Dewey,
teachers use reflection as a means of stepping back to analyze expetieimcea
particularly difficult event or an event for which it is difficult to findesolution. Since then,
several studies have made the connection between reflective practicemseidusness
(Freese, 1999; Kincheloe, Steinberg, & Villaverde, 1999; Larrivee, 2000), including
empirical evidence on the benefits of reflective journals and writingammiteg practices
(King & Kitchener, 1994; Ward & McCotter, 2004).

Metacognition is identified in studies as a component for successful stadamhg,
teachers in their professional development, and teacher improvement (Flavell, 46i8&t, H
Dunlosky, & Graesser, 1998; Lin, Schwartz, & Hatano, 2005; Pressley, Etten, Yokoi,
Freebern, & Meter, 1998). Equine Essentials has the capacity to raiser le@edciousness
because the model requires teachers to take control of their class, talphéeog and
look out for the class, and to listen. In addition, teachers are required to beatieiiie
start of their class, to treat everyone equally, and to treat students witly.didr@se are all

action that necessitates teachers to be conscious of their thoughts, actions, anchentir
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This researcher would expect to see higher levels of consciousness amatigryaecof
Equine Essentials than among teachers without a formal approach to discipline.

Craftsmanship is the state of mind present in people who seek precision through
refinement and mastery. Costa and Garmston (2002) distinguish people evith str
craftsmanship skills by their ability to seek out empirical evidence in ordempt@ve, to
have high expectations, to have great understanding of the complexity of theitavork,
continuously work to progress, to fine-tune their thoughts and language, and to have an
aptitude to distinguish between perfection and excellence. Craftsmencaexatsplified by
taking pride in their work.

While the term “craftsmanship” is not typically used in the teaching piofesbe
notion is present in the literature under different names. For example, the concept of
continuous improvement is certainly related to craftsmanship. In 2002, The N&tame
for Professional Teaching Standards publisiWdtht Teachers Should Know and Be Able to
Do. It included five core traits teachers must possess in order totiefigeenhance student
learning,” including characteristics similar to those of craftsshig, as described by Costa
and Garmston (2002). The Board’s core propositions are:

1. Teachers are committed to students and their learning.

2. Teachers know the subjects they teach and how to teach those subjects to

students.

3. Teachers are responsible for managing and monitoring student learning.

4. Teachers think systematically about their practice and learn frpeniexce.

5. Teachers are members of learning communities.
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Collectively, the five core propositions include the use of data, reflection, fine tuning
improvement, and the development and/or the implementation of different teaching methods
to problem solve and meet the needs of students; these propositions align nicelystath C
and Garmston’s description of craftsmanship.

The concept of continuous improvement also provides practical evidence about the
importance of craftsmanship. Schmoker (1999) describes continuous improvement in
education as including three components: (a) meaningful and informed teanhWatka(,
measurable goals; and (c) the regular collection and analysis of peréeraeta. Through
an emphasis on a process of teamwork and data-based decision making, improvement is
obtainable. Many of the elements of craftsmanship are also observed in hys&ldpnton
and Harmon (2005) on the effects of continuous improvement programs. In the study,
continuous improvement includes: (a) developing continuous improvement teams, (b)
collecting program data, (c) discussing data, (d) understanding threlfigissessment, (e)
identifying school needs, (f) setting priorities, (g) designing interee strategies, and (h)
implementing and monitoring interventions (p. 8). They conclude that schools that use
continuous improvement techniques are “building the capacity to make mareveffe
decisions and use their resources more efficiently” (p. 10), which again alignswiitethe
notion of craftsmanship.

Equine Essentials facilitates high levels of craftsmanship among teadhe employ
it. Similar to the link between Equine Essentials and flexibility previodisigussed, having
control of the classroom allows teachers the time, ability, and confidence tgeenga

continuous improvement, or craftsmanship.
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Interdependence is the fifth and final state of mind comprising the holonomous
individual. Costa and Garmston (2002) illustrate interdependent people as thoseen#h a s
of community who value collective work, work toward the common good, assert thremsel
and integrate at timely moments, pay attention to systems, and find valuelict @srdn
opportunity to learn.

Professional learning communities and teacher collaboration are like¢yrtost
valued by interdependent teachers. In the 2002 réptudf Teachers Should Know and Be
Able to Do,included five core propositions, the fifth of which detailed the importance of
teachers belonging to learning communities (National Board for Professiesmettiing
Standards, 2002). Astuto, Clark, Read, McGree, and Fernandez (1993) define learning
communities as groups in which teachers and administrators continuously seekrand sha
learning and then act on what they learn. Additionally, learning commuadiesice
cooperation, emotional support, individual growth, and a synergy of efforts.

Shirley Hord (1997) summarizes empirical research on learning commumiiethea
benefits for teachers includeduced isolation of teachers, increased commitment to the
mission and goals of a school, higher morale and job satisfaction of teachers, lower
absenteeism, and a greater commitment to making significant chahegeli@rature
advocates for the use of professional learning communities to improve stutaimtge
(Calderwood, 2000; DuFour & Eaker, 1998; McDonald, Mohr, Dichter, & McDonald, 2003).

Teacher collaboration, which is similar in spirit to professional learcomgmunities,
is described as teachers working and planning together in order to aligulcwnrand
instructional strategies. Like professional learning communities booliéion also confers

the benefits of a strong level of curricular and professional coherad¢cendaurn, teacher
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abilities improve for the benefit of students (August & Hakuta, 1997; Datnowy] as
Stringfield, & Teddlie, 2005; Gandara, Larson, Rumberger, & Mehan, 1998; Lucas, 1993;
Miles & Darling-Hammond, 1998; Newmann, Smith, Allensworth, & Bryk, 2001; Rea,
McLaughlin, & Walther-Thomas, 2002).

There is not an obvious theoretical link between Equine Essentials and teacher
interdependence. Equine Essentials is implemented within the classroomviuialdi
teachers (Henderson, 2006). A couple potential theories include Equine Essengakemcr
interdependence indirectly based on teachers being more optimistic frontEgsing
Essentials, resulting in a more collegial school environment, or it providdseteadditional
confidence and willingness to interact with colleagues in some situation. Foplexam
teachers may be more willing to allow other teachers to observe theioolassbecause of
the level of classroom control.

In summary, theory suggests a potential link between the implementation of an
effective discipline model, such as Equine Essentials, and four of the five staties of
efficacy, craftsmanship, consciousness, and flexibility. As a resudhdesausing Equine
Essentials are expected to reflect the characteristics of holonomous eslot@®than

teachers without a formal discipline model.
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CHAPTER 3
Methodology
Analytical Framework

The analytical framework utilized for this study is a triangulation thimethods
design commonly referred to as a Qu&uan mixed methods model. The initial
investigation involves the collection of quantitative data based on a surveyludrtstates
of mind (Appendix A). Follow-up interviews are conducted on a sample of respondents
selected from the original study population to help further explain or elaborate on the
guantitative results. Additional insights are extrapolated from schodltksteng data in
order to investigate the broad effect of Equine Essentials on schools and student
achievement.

Research Settings

Surveys are conducted at three high schools in North Texas. High School A was
chosen because of its school-wide training in Equine Essentials and the manalatesfor
teachers to use and implement Equine Essentials in their classrooms. Thpalisram
advocate of Equine Essentials and has made the discipline model a cornerstonenobhis sc
improvement plan. Sammye Henderson trained the entire staff at High School &.oBase
information obtained from the Texas Education Agency’s (TEA) AcademidlErce
Indicator System, High School B has similar demographics to High School Ajdiut
School B does not use Equine Essentials and is used as a comparison school. High School B
is also included in the same “campus group” (as defined by TEA) as High School A.

High School C is included in the study because, while Sammye Henderson has

trained the entire High School C staff on the procedures of Equine Esserdiierte
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implementation of the model in the classroom is voluntary. High School C is not included in
the same campus group as High School A and High School B, and differences in student
demographics are detailed in Table 1. High School A and High School B are méest simi
High School B’s population is larger, but the grade level distributions are mé@mlycal.
The schools have the same percentage of juniors and seniors, but only slight variation in the
percentage of sophomores and freshman. High School C’s grade distribution istiffere
particularly because it primarily serves grades 10-12, with only a handfukbfifeen who
either need LEP services or are placed at that campus because of tHi&iu@dgmts who are
seventeen and older are not assigned to the ninth grade campus. It also hasralsignside
larger student population than the other two schools. The populations of High Schools A and
B provided good subjects for comparison because of their similarities. Higls @sgaso.

The ethnic composition of the three schools is similar. All schools aremneately
white with almost 75% of the total population at both High School A and High School B, and
High School C is over 80% white. Just less than a quarter of each of High SchoatiA’s a
High School B’s populations are Hispanic, while High School C’s is consideeddyfEach
school serves a small percentage of African Americans. The schools asamviday with
respect to economically disadvantaged (25%-33%) and LEP (2%-4%). The pgpeceis
risk students has greater variance, with 57% of High School B students labeséd 48%
at High School C, and 30% at-risk at High School A. Schools with high numbers of LEP, at-
risk, and economically disadvantaged often perform at lower levels as indicateglhtistate

test scores.
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Table 1

Student Demographics 2006-2007

Variable High School A High School B High School C
% # % # % #

Grade 9 30 231 28 287 1 7

Grade 10 26 205 28 285 39 605

Grade 11 25 192 25 249 31 482

Grade 12 19 150 19 194 29 440

Total Enroliment 100 778 100 1015 100 1534

African American 2 4 3

Hispanic 23 22 14

White 73 12 81

Native American 1 1 0

Asian/Pacific 0 1 1

Economically Disadvantaged 33 39 25

Limited English Proficient 4 3 2

At-Risk 30 57 43

Note: Texas Education Agency Academic Excellence Indicator System

Sample

The samples for the surveys are drawn from the three high schools previously

discussed. The interviewees are drawn from High School A and C. In the fiestatag

content area teachers from High School A, High School B, and High School C were

contacted and asked to be included in the survey. In the second stage, a sub-sample of

volunteer teachers was selected from stage 1 for follow up interviews.Z'spézifies the

teacher demographics of the schools. The large majority of teachersheg@ab¢hools, are
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white. The gender make up at the schools vary. While a large majority of teachiegh
School A are males, the majority at High School B and High School C aresfer@ally

33% to 40% of the teachers, at all three schools, have less than five yeaenerpéne
majority has more than six years. The descriptive statistics of theetesagho completed the
surveys are not included because they teachers were not asked to identifywéemsaider
to alleviate fears that could infringe on honest responses.

Table 2

Teacher Demographics 2006-2007

Variable High School A High School B High School C
% % %
Teachers
African American 2 3
Hispanic 4
White 94 96 95

Native American
Asian/Pacific

Gender
Males 60 44 39
Females 40 57 61

Years Experience

0 2 1 8

1-5 33 29 28
6-10 31 29 17
11-20 24 12 21
20+ 10 28 26

Note Texas Education Agency Academic Excellence Indicator System
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Instrumentations and Procedures

The approach of the study was a triangulation Q«@blian mixed methodology. This
researcher initially used one instrument and felt that additional inquiryagased to
answer the research question. As a result, a total of three instrumentsacrinstruments
one and three used quantitative data, and instrument two used qualitative data.
Instrument 1: The Survey

A Five States of Mind Scale was used as the stage 1 instrument withgpe@nnfiem
its developer (Ushijima, 1996). The scale was developed to measure the &settaind
(efficacy, craftsmanship, creativity, flexibility, and interdependgncerder to assist with
cognitive coaching, a practice founded by Dr. Art Costa and Dr. Robert Garmstdidi#y va
study and reliability study are included with the scale and can be reviewesloriginal
document, Five States of Mind Scale for Cognitive Coaching: A Measurable Stdayib
Ushijimi (1996). The scale was administered at the three sample locatighsS¢tiools A,
B, and C) in order to gauge teacher efficacy, craftsmanship, creatmgydependence, and
flexibility to determine if the use of Equine Essentials correlateld mwdreases in the five
states of mind. The scale is comprised of 30 items with each of the five states of
measured six times (Appendix A).

The questions include two formats. Questions 1-15 measure the degree to which
teachers agree or disagree based on a 4 point scale. For example, the diratgichtast
how true the following statements are by marking the attitude that bestsafapliou in your
work setting. In this activity there is no such thing as a right or wrong arisiiner first
guestion asks respondents to strongly agree, agree, disagree, or strongly disiadginee

statement “I am aware of what I'm going to do before | do it.”

31



Questions 16-30 are feeling statements comprised of adjectives thattiersamere
asked to compare. The directions state; “Circle the “x” between the two woresch line
that best describes youyour work settingThere is no such thing as a right or wrong
answer.” The first question in this series asks respondents to place thenkedee (or
further way from) to “rigid” and “flexible” along a four point continuum.

Questions are worded randomly with respect to whether the most left or most right
more strongly indicative of the presence of a particular state of minéxgorple,
sometimes the first word is more indicative of a respondent who is moreciftisa
conscious, interdependent, flexible, or exhibits craftsmanship, while othes tima last
answer choice is the stronger indicator. As part of the data entry pritaeshpices were
converted to read where the initial choice was the stronger indicator of sempeeof the
state of mind being investigated. The end result was (1) was most indicatreepoésence
of a state of mind, and (2), with (3) and (4) being progressively less inei¢atievery
guestion.

Instrument 2: The Interviews

The follow-up instrument is an interview guide with open ended questions based on
orientational qualitative inquiry. The guide was developed from the original switley
additional questions to probe more deeply into the five states of mind (Appendix B). The
interview guide is used to clarify the effect of Equine Essentials on thstétes of mind of
a sample of teachers drawn from the original survey population. It was also ukeitl to e
responses that would allow the researcher to answer the research questihng dgar

attitudes of teachers towards the use of Equine Essentials. Patton’s gsi(E880) were
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used for creation of an interview guide to establish rapport, sequence, wordiactirapl|
data, and transcribing.

This researcher felt that an orientational qualitative inquiry was nestarg because
it includes “starting with an explicit theoretical or ideological pectipe that determines
what variables and concepts are most important and the findings will be iredtgredtton,
1990, p. 86). The researcher makes the assumption that the Five States of Miledamne re
to a study of Equine Essentials. Patton (1990) further explains that “the focus of iaquiry
determined by the framework within which one is operating, and the findings apeetter
and given meaning from the perspective of that [presumed] theory” (p. 86). Séasaleer
works in an educational environment that uses the discipline model that is being stddied a
is included in the study.
Instrument 3: Test Scores

The third instrument is an analysis of the year to year change lofSdigool A and
C’s Texas Assessment of Knowledge and Skills test (TAKS) scoresdretive 2006-2007,
and 2007-2008 school years, and a comparison of its scores with similar schoolsg@ssn ac
the State of Texas. The purpose was to identify possible consequences @frtteaftiian
that began in the 2007-2008 school year at High School A and C, to before they had
implemented the intervention. The similar schools’ data were drawn from Eexasation
Agency’s (TEA) campus group. High School A and High School C belong to different
campus groups. Though High School B’s data was not examined individually, it is et of t
same campus group as Campus A, and its data were included in the aggregated data of the

campus group. TEA defines the campus group as groups “of 40 other public schools (from
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anywhere in the state), that closely matches that campus” (2007). Schools ard gsoupe
type, level, and similarities in demographics.

The results are used to answer research question 6: What are the effecisnef E
Essentials on student achievement relative to previous years and relaiwveganion
schools without implementation of the model?

Procedures

In the initial quantitative study, all classroom teachers, as identifiedtfrem
participating schools’ web sites, were asked to complete the survey. Stheufirey
distribution for High School A and High School B was conducted through an email from the
school’s principal in February 2008. The return rate was very low. Only gigrdents sent
replies. A follow-up letter was mailed to the same teachers at the hwolsc¢hat included
an introductory letter, a stamped return envelope and $1 for their time. The regurn ra
increased to 76% at High School A and 47% at High School B. At High School C, a copy of
the survey was placed in each teacher’s school mailbox in February 2008 eVittwavip
email to encourage teachers to complete it. The return rate at High Schoel28%aAs
previously discussed, responses were converted so that number 1 was the strongtst indi
of the presence of a given state of mind, 2 was less strong, 3 was a wedkinnamh4 was
the weakest.

The questions were grouped according to the state of mind being explored and totals
were tallied for each school. Table 3 displays the mean response forataaf stind
weighted for each school based on the number of responses. Lower numbers indicate
stronger evidence of a given state of mind. This researcher expelktS¢higol A, which

requires Equine Essentials, to display the stronger evidence of holonomyjghe®cHool
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B, which provides training but does not mandate its use, and High School C the least which
provides no training.
Table 3

Weighted Means from the Survey Results for Grouped States of Mind

High ConsciousnessCraftsmanship Interdependence Efficacy  Flexibility
School

A 14 1.6 1.9 1.5 2.0
B 1.6 1.7 1.8 1.6 2.0
C 14 1.5 1.7 14 1.9

Hypothesis tests are used to compare the mean responses between schools. The
hypothesis was that a school with little or no use of Equine Essentials weeltbineer
measurable levels of the five states of mind. The null hypothesis was thag thieegsiine
essentials would show increased levels for each of the five states of mindém achool,
and in turn, those schools would achieve higher levels of holonomy, and ultimately higher
test scores. Recalling that a lower number indicates stronger evidengenh state of
mind, for each of the states of ming: H a- X ¢ >0, X c-X >0, and xa-X g>0. Under the
alternative hypothesis, which reflects the expected direction of the réfultsa - X c<0, X
c- X g<0, and X .X c<0. When the signs were in the expected directionest was
conducted to determine if the difference between means was likely due to remaiore. A
statistical significance level of 0.10 is used to determine the ctiticdle for these one-
tailed tests.

The interviews for instrument two were collected from five volunteer ezaciho

use Equine Essentials at High School A and High School C. | conducted the inderview
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following the field guide (Appendix B). Confidentiality of teachers’ ideesitand their
responses were guaranteed. How did you analyze these data?

The collection of testing data for instrument three was conducted througtmartin
from the TEA Academic Excellence Indicator System. Scores from sghad 2006-2007
and 2007-2008 were obtained for High School A for analysis of the change in the percentag
passing. Average scores for like schools that comprised the “campus group,” in vghich H
School A belong were also included for comparison. High School B’s data wereeith@tud
the aggregate data for the “campus group” information since it too belongs tonthe sa

campus group as High School A.
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CHAPTER 4
Results and Discussion

The purpose of the study was to answer the overarching question of what is the
association between Equine Essentials and teacher holonomy. The outcome of the teacher
responses to the survey, the interview, and the changes in school test scores are used t
triangulate conclusions. The results are reported in relation to the reqaastions that
guided the study. Please refer to Appendices C, D, E, F, and G for the ravewservi

Research Question 1

Does implementation of the Equine Essentials model help increase teachsasy/@ff

The survey showed inconclusive results in answering research question one. The
hypothesis test was based ong: ¥a- X ¢ >0, Xc-X >0, and Xa-X g>0 vs. Hi X a- X c<0, X
c- X <0, and xa X g<0. Table 4 lists the results.
Table 4

Hypothesis Tests for Mean of all Questions Regarding: Efficacy

Variable High School A-C  High School C-B  High School A-B
Ho: Xa-Xc>0 Xc-Xg>0 Xa-Xg>0
Ha: Xa- X <0 Xc-Xg<0 Xa- Xg<0
meanl X =1.506 xc =1.4481 Xa =1.506
mean2 x=1.4481 Xz =1.6184 X =1.6184
Correct Sign no yes yes
t-score n/a 1.1426 0.8926
degrees of freedom

(n1+n2-2) n/a 70 80
t-critical n/a 1.294 1.292
Reject H? fail to reject fail to reject fail to reject
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Although the difference in the means is in the expected direction in two out of these tea
tests indicate that the differences may very well be due to random chance.

The interviews showed evidence that teachers who use Equine Essentials do
experience higher levels of efficacy compared to when they did not use it. Aliewtees
stated that they have increased control in their classrooms as a consequeptenunitmg
Equine Essentials. Common areas of self-identified improvement include prongttiiess
start of class, handling tardiness, and being systematic about disciplinal 8e¢eeviewees
stated that students no longer had to wait for the directions from the teacher girithange
of class and knew what to do and what supplies to have out. Four of the interviewees stated
that they have more confidence since using Equine Essentials, and most téfiveg, al
interviewees stated in the affirmative that Equine Essentials had iedrinesr efficacy. One
pointed out that her classes were calmer, she was calmer and more teadhazgrang
were getting accomplished. Another stated that she was less tired, feltssadetter
teacher, and the students were learning more. It was also common during irsténaiew
interviewees often would use the word “efficient,” to answer questions targetotlger state
of mind. The evidence of efficacy potentially originated in teachers havingtmua¢o
focus on teaching and learning rather than dealing with discipline and classroom
management. These results also add to the suspicion that using a discipline model like
Equine Essentials, which provides a simple, pragmatic, and layperson approacéréoictias

management, could lead to higher TAKS scores.
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Research Question 2

Does implementation of the Equine Essentials model help increase teachers’
craftsmanship?

The survey results were inconclusive, and hypothesis tests failed to rejeatl thie
no differences between schools in terms of craftsmanship, either outrighdugttlan
additionalt test (Table 5). Even though the difference in the means is in the anticipated
direction in one out of three cases, t-tests indicates that the differencesmayell be due
to chance. These results were found to be inconclusive in determining whether or not Equine
Essentials shapes teacher craftsmanship.
Table 5

Hypothesis Tests for Mean of all Questions Regarding: Craftsmanship

Variable High School A— C  High School C-B High School A—B
Ho: Xa-Xc>0 Xc-X >0 X a-X =0

Ha: Xa--Xc<O Xc-Xg<0 Xa-X <0

meanl X =1.682 xc=1.3077 Xa =1.682
mean2 *=1.3077 X =1.6579 xs =1.6579
Correct Sign no yes no

t-score n/a 1.2902 n/a

degrees of freedom

(n1+n2-2) n/a 70 n/a
t-critical n/a 1.294 n/a
Reject H? fail to reject fail to reject fail to reject

The interviews showed mixed evidence that teachers experience higheofevel
craftsmanship after adopting the Equine Essentials discipline model. A commanwiasm

that teachers felt that the Equine Essentials model provided the contaldtest them more
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time to investigate new teaching methods, ideas, and solutions. Teacherseexihrass
Equine Essentials solves discipline issues so that their classroom is aatitbey feel less
stress. In addition, all interviewees stated that they felt they were attentive to the
classroom. Only one teacher stated she felt that she was more creatiselmdca
implementing Equine Essentials, and she was also the only one who stated she felt a
increase in her level of craftsmanship when explicitly asked.

Research Question 3

Does implementation of the Equine Essentials model help increase teachers’
interdependence?

Recall that the theory is weakest with regard to linking Equine Essentilaleeacher
interdependence. As would be expected, the survey results showed no differeeen eev
interdependence of teachers at schools using Equine Essentials and thosshabthes
using it. The hypothesis tests with regard to the link between Equine Essamtia¢sacher
interdependence were also inconclusive (Table 6). One of the three tests isome¢he
direction, however, atest failed to prove it occurred due to any reason other than random
chance.

The interviews showed no evidence that teacher interdependence inurgases
use of Equine Essentials. Interestingly, there was evidence thattingriia use of Equine
Essentials could potentially hurt it. School A has made it mandatory, though notladirtea
have bought in to the program. In turn this has caused some resentment. Conveisely, Hig
School C has made it optional. Two teachers stated how they wish it was imptesuhdel
wide because of the lack of consistency of classroom management amorgpriasn

addition, when the interviewees were asked directly if there was an @fféoeir
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interdependence, none of the five stated that it did, however, this researcher did not provide a
definition or example of interdependence. While interviewees showed a positination

to work in teams and with others, the result seemed to be unrelated to Equine Essentials.
Table 6

Hypothesis Tests for Mean of all Questions Regarding: Interdependence

Variable High School A— C  High School C-B High School A—B
Ho: Xa-Xc>0 Xc-Xg>0 Xa-Xg>0

Ha: Xa- X c<0 Xc-Xg<0 Xa-Xp<O0

meanl X =1.8593 X =1.6667 Xa =1.8593
mean?2 X =1.6667 Xg =1.7665 Xg =1.7665
Correct Sign no yes no

t-score n/a 0.7814 n/a

degrees of freedom

(n1+n2-2) n/a 70 n/a
t-critical n/a 1.294 n/a
Reject H? fail to reject fail to reject fail to reject

There is no connection between teacher interdependence and Equine Essentials.
Neither the survey nor the interviews showed evidence of it.
Research Question 4
Does implementation of the Equine Essentials model help increase teachers’
flexibility?
The survey was inclusive in determining if Equine Essentials increased teacher
flexibility. No evidence was found to support the alternative hypothesis, #itloeigh

outright rejection of the null or through a follow tfest. One of the three tests is in the
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correct direction, but significance was rejected byest. In the end, all three hypothesis
tests failed to reject the null. Table 7 includes details of the findings.
Table 7

Hypothesis Tests for Mean of all Questions Regarding: Flexibility

Variable High School A— C  High School C-B High School A—B
Ho: Xa-Xc>0 Xc-Xg>0 Xa-Xg>0

Ha: Xa- X c<O0 Xc-Xg<0 Xa-Xp<O0
meanl X =1.984 Xc =1.9097 Xn=1.984
mean2 *x =1.9097 Xg=1.9561 xg=1.9561
Correct Sign no yes no

t-score n/a 0.2174 n/a

degrees of freedom

(n1+n2-2) n/a 70 n/a
t-critical n/a 1.294 n/a
Reject H? fail to reject fail to reject fail to reject

The interviews showed inconsistent evidence that Equine Essentials hasva positi
impact on teachers’ flexibility. Four of the five interviewees felt thaytwere better
prepared to deal with the unexpected. They had a plan that allowed them to go with and
address the unanticipated. This was due to the procedures of Equine Essentistsdué al
to the model removing the emotional aspect of discipline. Teachers who haw abtiteir
classes are more willing to implement new approaches, methods, and allow for ptyprom
teachable moments. Teachers also stated that because of the control, thedetmtaff
task for a teaching moment is no longer an issue. The teacher who did not mention being
better prepared to deal with the unexpected stated that Equine Essentialganaabonal

tool and is therefore not useful for disturbances. In addition, several felt that Equine
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Essentials gives more options for solving problems and helped to improve the operations of
their classroom. However, when asked specifically if Equine Essentials )wadgact on
their flexibility, two felt there was no impact.

It may seem counter intuitive to establish a connection between Equine Esseadtials a
flexibility or at least a connection in which flexibility is incredsbecause Equine Essentials
has rigid steps and a black and white approach. However, the interviews suggestdiat i
exist. The increased classroom management and systematic simple appEgahe
Essentials gives teachers the control that allows them to be prepared fonqbhectadk and
they adapt as they go through their lesson. In addition, they feel that they caroallow f
teaching moments or experiment because they are not concerned with losiogoddhé&
class. They have increased confidence to be able to keep control under any cir@imstanc

Research Question 5

Does implementation of the Equine Essentials model help increase teachers’
consciousness?

The survey results were inconclusive. One of three hypothesis testdefectaull
and the t-test failed to reject it as well. The test compared High School @& tehehers can
elect to use Equine Essentials, with High School B which does not use it at all. The
hypothesis was that High School C would have a lower mean (lower represeettey g
consciousness) than High School B because of High School C’s use of Equine Essentials.
Table 8 lists the results for the hypothesis tests for question five.

The interviews showed mixed results of the effect of Equine Essentials barteac
consciousness with some potential affirmation of the positive affect. The fiveéomsest

pertaining to consciousness always included at least one answer in which anwetefeié
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there was no impact. In regard to how has an interviewee’s awareness oétievrdir

changed since using Equine Essentials, only one stated they it had been changed, another
stated that Equine Essentials had made it easier, while the others statectheoampact.
Table 8

Hypothesis Tests for Mean of all Questions Regarding: Consciousness

Variable High School A— C  High School C-B High School A—B
Ho: Xa-Xc>0 Xc-Xg>0 Xa-Xg>0
Ha: Xa- X c<0 Xc-Xg<0 Xa-Xp<O0
meanl X =1.556 Xc =1.3846 X =1.556
mean2 X =1.3846 Xg =1.64 Xg =1.64
Correct Sign no yes no
t-score n/a 1.8932 n/a

degrees of freedom

(n1+n2-2) n/a 70 n/a
t-critical n/a 1.294 n/a
Reject H? fail to reject reject fail to reject

The five respondents’ answers to the question of how often do you think about your actions
and is it more or less with Equine Essentials, included it helped increase it, dseme w
change, and that it was less now. When asked explicitly if Equine Essentials lfizdtaone
their consciousness one interviewee stated there was no change, two said it haddncre
and another said it helped with knowing which students were prepared, who was getting to
class on time, and who was focused.

The evidence on whether or not Equine Essentials has a positive consequence on
teacher consciousness is mixed. One of the hypothesis tests, and the only onedrdirethe

survey shows that it can be due to more than random chance. In addition, the interviews did

44



not entirely dismiss a connection. This researcher believes that for sople Equine
Essentials can have positive effects on teacher consciousness becduess sgadorced to
think about having a smooth start to class, and having a plan, and be aware of isso@g that
need to be addressed. On the other hand, if a teacher can implement Equine €ardntial
has established clear expectations, then expectations can be routine, andghaititsl
Those habits become ingrained and may no longer require persistent awareness, or
consciousness of the teacher. This study did not investigate the level, salideagth of
commitment from the teachers or try to determine the level of implenwnthat the

teachers had made to Equine Essentials.

The surveys also resulted in an additional observation. The means between School B
and C are always in the expected direction even though they are not differetattiatieadly
significant level. A possibility is that Equine Essentials as an option istiesteasing the
five states of minds of teachers. An interviewee alluded to negative resuitghvehgrogram
is mandated for all. Alternatively, having Equine Essentials, as an optiontiglyeallows
for buy-in among those that need a classroom management plan and alleviatels|éne @i
forcing someone to adopt a plan when they already have one. Additional researchreethis
may clarify the significance of this observation and limitations of this/stuldich will be
discussed further.

Research Question 6

What are the effects of Equine Essentials on student achievement relatiaesto ye
prior to the intervention and to similar schools without the same intervention?

The Texas Academic Excellence Indicator System (AEIS) repartpusmpassing

rates for all content areas and also compares them to a “campus group.iplis gaoup is
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comprised of similar schools. In examining the change in the category, “TAKS M

Standard” from 2007 to 2008 for High School A on the TEA AEIS report, and comparing it

to the change in the campus group, High School A shows greater improvement in most areas
While High School A required the implementation of Equine Essentials, none of the othe
schools in that particular group used it.

For 9" grade tests, High School A exceeds the campus group improvement from year
to year in one of two content areas and when aggregatinj gtbfle tests. The one area
(reading) where High School A did not exceed its campus group, it had a high baseline |
(96) and did not drop. In foand 11" grade, High School A improves at a greater amount in
three of four content areas at each grade level and when aggregatifiygtd®tests and
all 11" grade tests. High School A exceeded the campus group in two content areas and the
aggregate when combining all tests and grade levels (Table 9).

Table 9

Achievement Changes Between 2006-2007 and 2007-2008 School Years

High School A Group A High School C  Group C

Var. Grade Year Passing A Passing A Passing A Passing A
ELA 9 2008 96 0 93 1 n/a n/a
2007 96 92 n/a n/a

10 2008 94 0 94 3 93 7 94 1

2007 94 91 86 93

11 2008 97 4 95 1 93 -1 95 0
2007 93 94 94 95

Com. 2008 36 7 27 6 26 4 31 7
2007 29 21 22 24
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Table 9 ¢ontinues.

High School A Group A High School C  Group C
Var. Grade Year Passing A Passing A Passing A Passing A
Math 9 2008 81 5 73 2 n/a n/a
2007 76 71 n/a n/a
10 2008 81 3 71 -4 70 4 75 -3
2007 78 75 66 78
11 2008 95 14 85 0 82 -5 86 0
2007 81 85 87 86
Com. 2008 29 7 22 6 23 5 24 4
2007 22 16 18 20
Science 10 2008 78 8 70 6 77 15 78 10
2007 70 64 62 68
11 2008 93 7 86 6 87 0 89 5
2007 86 80 87 84
Com. 2008 18 2 14 3 22 7 17 4
Social 10 2008 97 2 92 2 92 5 93 3
Studies
2007 95 89 87 90
11 2008 98 2 98 5 96 1 98 -2
2007 96 93 95 96
Com. 2008 42 -3 33 2 45 2 37 2
2007 45 31 43 35
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Table 9 ¢ontinues.

High School A Group A High School C  Group C

Var. Grade Year Passing A Passing A Passing A Passing A
All 9 2008 80 4 72 2 n/a n/a
Tests
2007 76 70 n/a n/a
10 2008 71 4 58 4 62 11 65 2
2007 67 56 51 63
11 2008 90 15 78 5 75 -4 80 2
2007 75 73 79 78
Com. 2008 14 4 10 4 9 4 11 4
2007 10 6 -5 7

An examination of TAKS commended performance shows High School A improved
by greater amounts in two of four content areas and in the “all tests” pat€ganges in
commended scores can show how higher-achieving students are improving (Table 9).

The evidence is not irrefutable that Equine Essentials improves academic
achievement as measured by the TAKS passing rate because there aapeasrtieat show
campus groups improving at greater amounts. Simple comparisons like these do not account
for other simultaneous improvement efforts on these campuses. Nonetheless, Irassa®ra
there are increases that would be consistent with a positive impact of Equineasssard
further investigation is warranted.

Conclusions
Evidence suggests that Equine Essentials can help advance some states ot mind tha

comprise teacher holonomy. Efficacy has the greatest potential to improveffddieon
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teacher efficacy was a consistent theme among the five intervieweetefe commonly
stated they felt they were teaching more and students were learning/vitbréhe
abundance of empirical evidence showing a connection between teacher efidtéoy a
achievement of teachers and schools, and this study showing evidence of a positive
connection between teacher efficacy and Equine Essentials, Equine Essentiads ha
potential to improve the overall school environment and improve achievement.

Evidence was also gathered from interviews that showed teacher credtgma
increased because teachers had more time to develop new ideas and the control to
experiment. Some evidence suggested that teacher flexibility could a$ietted through
the implementation of Equine Essentials. Some teachers expressed felfogable with
the control they have in their classrooms from using Equine Essentials and as aeesul
willing to allow for deviation from lesson plans. The effect on consciousness wad mix
based on inconstant results. Potentially it has short term gains. New adopters of Equine
Essentials are required to think about having a smooth start to class, having a plan, and being
aware of issues that may need to be addressed. In the long term, these pnoagssepme
habitual and no longer require consideration. The study indicated little effect of Equine
Essentials on teacher interdependence, but this was the weakest links in theory.

The analysis of test results for High School A showed promise but additional
statistical analysis is necessary to determine the effect of elbies. Ideally, this study
would have involved included responses from all faculty, more longitudinal data (lamg ter
evidence), and included surveys of the teachers prior to implementing Equine Essentials
High School A has shown marked improvement since implementation. The principal also

stated that he gives 100% credit to the use of Equine Essentials. If High Schoajdot a
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model for school improvement and we accept that students need high quality anckdedicat
teachers, then Equine Essentials is potentially a powerful tool.
Implications

Equine Essentials is a new classroom management and discipline model. tEnis wri
originally learned about the program from Sammye Henderson, creator of thenpragthe
20 years she had been teaching previous to developing the model, she routinely Fedtéhat t
had to be better ways of handling her class. Once she began to use the techniques of Equine
Essentials, she finally felt like she has had begun maximizing her teatiiiigs. Her
awareness, abilities, the potential of her students, and classroom behavior énphmwegh
Mrs. Henderson did not use the exact terms of the five states of mind, this rasearche
immediately saw the alignment: it was as if Mrs. Henderson had said heiocsnsss,
efficacy, and craftsmanship had improved. Through the use of empirical evidencsuttse re
of this study have the following implications:

1. Teachers who use Equine Essentials potentially have increased levelsaolyeff
craftsmanship, flexibility, and consciousness. In turn, schools may reap positive
benefits from Equine Essentials in terms of school climate, student behavior, and
academic outcomes. Efficacious teachers have the ability to meet chsllenge
persevere, and are characterized by optimism, confidence, organization,
adaptation, and a willingness to collaborate in order to improve. Teachers with
strong craftsmanship skills are distinguished by their ability to seek quitiezh
evidence in order to improve, to have high expectations, to have great
understanding of the complexity of their work, to continuously work to progress,

to fine-tune their thoughts and language, and to have an aptitude to distinguish
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between perfection and excellence. Teacher flexibility is the abiléyteécher to
adapt, change, undertake, and persevere. Conscious teachers are aware of their
inner thoughts, feelings, emotions, behaviors, and of the consequence of those
things on the self and on others. In concert with each other, the end result is more
holonomous teachers.

2. Some evidence suggests that Equine Essentials may have a positive impact on
student achievement. If a discipline model can increase teachers’ sense of
efficacy, it has the potential to improve the overall school environment and
improve achievement.

3. Equine Essentials can potentially become an acceptable discipline and classroom
management model with empirical evidence and research based support.

Recommendations for Further Research

As a result of this study, this researcher suggests further investigatioafinesnent
of the states of mind questionnaire and interview instruments previous to replibating t
study. The survey lacks high levels of validity. Longitudinal research inteffidets of
Equine Essentials on school performance with more sophisticated statigtasaures would
also be appropriate. The study could also be expanded to investigate the é&tpanhef
Essentials on students. Does Equine Essentials increase the achievenuelents st
academically and socially? Does Equine Essentials affect bullgohgther forms of student
interactions? Does Equine Essentials affect different grade leveislehss differently, and
if so, in what ways? The model can also be investigated in different environmentstutlyis
was limited to rural areas. What are the outcomes for student and teachers @aitynner

schools and suburban schools when Equine Essentials is adopted? A study could also be
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conducted to further investigate how and why schools using Equine Essentials irhprove t
passing rates in some areas and not others. The model is new and has shown a lot of

potential, leaving it open to many investigative opportunities.
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CHAPTER 5
My Growth as Leader
Introduction

An important component of a dissertation and graduate experience is the leadership
growth of the graduate student behind the dissertation. Unfortunately, that component i
often undisclosed. Instead, the focus is often limited only to the tangible product and not the
experience. This chapter is intended to complete my graduate record.

This chapter is about my experiences that have affected and influencedme as a
educational leader and how my leadership has matured. My introspective etv@stig
examines how | have grown as a leader from my personal experiences anedgesogdined
through my graduate work and writing this dissertation. It will follow the sdygb@rsonal
narrative, as presented by Nash (2004).

Background

| believe that the opportunities | have had in my life have given me my own unique
perspective on the world. | see the world through a combination of filters that ncemauel
employ. Within these experiences, | have developed constructs that allow tointerpret,
develop meaning, and to bear witness. | feel my early experienceseaantelhen
exploring my growth as a leader to share how | entered my graduate studlilesw they
influence my leadership.

| have lived in many different places, some of which have similar cultures, norms
and customs, yet some are very distinctive. | was born in Rawlins, WyomingnR &né
small town on the high plains. It is a typical small American town and | wgscak

Rawlins child. I attended public schools, my blue collar father worked in thentoas, and
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my mom stayed home. At nine years old my father got laid off and we moved to
Barranquilla, Colombia in South America.

| was anything but typical of a Barranquilla child. | was an American waitkfes
and red hair, not brown hair and brown skin; | spoke English, not Spanish; | was Baptist, not
Catholic; | was a minority, and no longer a part of the majority; and my middie cla
American upbringing translated into upper class elite in Colombia. My fandlyrtzeds,
chauffeurs, country club memberships, and | attended the most privileged prilege-col
prep school in the city. The school was Pre-K throudhdkade with 60-students at each
grade level. All but two classes were in English and a common goal was ftudbats to
graduate and be able to attend prestigious colleges in the United States. | lieddrttieee
years. We then moved to a mining camp in Albania, Colombia on the Guajira peninsula.

| lived at the mining camp built in the jungle and surrounded by a fence and guards
for a year. It was a highly restricted area due to safety issuesll&rerolutionaries and
narco-traffickers presented security concerns. | attenepagie at the company ran school,
usually shopped at the company commissary, road around in company cars, skam in t
company pool, carried my company-issued identification card at all time$leav in and
out at the company airport on company planes. It was an odd experience living initige m
camp. Three lasting events have stayed with me. First, all the friendsveha@x-pats, and
it was a segregated living arrangement. The Americans families, with @tlievs from
Canada and England, lived on the hill. The houses up there were for management, which
were predominately ex-pats. It was enlightening, especially to eéwbdt segregation;
however, it was not like de facto or de jure segregation in the United States, but more

approximating segregation in South Africa with the minority receiving the iter@h the
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one hand the segregation makes you feel different, on the other hand it was rewarding
because of the special treatment, yet it was also eerie to be disamailegel resentful eyes
constantly cast upon you. | think these experiences have helped me be a better addcat
leader when dealing with minority, majority-minority, and immigrant students

Occasionally we did leave the mining camp and interact with locals. We woudd go t
a nearby town that had black market goods for sale and seemed lawless. Vendors would be
hawking their goods and lots of commercial activity, but there was alavégeding
something wrong could happen. One incident in particular sticks out. It was reghthaft
United States bombed Libya in the 1980s. There were a lot of Libyans who hatechignd
lived in that town and | remember them berating the American familiesdratagy
afterward. | had always gotten odd stares from the Colombians, had never laded. ber
remember thinking that while it had been easy to disparage a nationality, bat not a
individual when there is a face there and you can see the humanity, the Libyars\ettor
no such problem. These were people that we had bought goods from, but that no longer
mattered. We did not go back for a while, but all was forgiven when we did becayse the
missed the Americans’ money.

A third experience, and most important in its influence in my leadership deetbopm
was an event that occurred with Colombian police. A few friends and | were outdige of t
camp and were setting off firecrackers, “mate seugras,” which tremstatnother-in-law
killers because they were extra large. We were under a bridge. When we drovdanitese
up and saw approximately a dozen policemen with automatic rifles pointed down at us. We
decided to act like we had not seen them and kept driving. As soon as we got around a turn,

we threw out the “mate suegras” and drove on because we had heard they weréhiega
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police eventually caught up and came out of the jungle encircling us. They stopped us and
searched each one of us. In the vehicle we also had two powerful pellet guns. Teheopklic
them and shot them. When they heard the sound they immediately were satisfiesthat w
what was making the sound under the bridge and we were not trying to blow the bridge up.
We then set up some targets and had a shooting contest with members of the Colombian
National Police Force. We all hit our targets and they all missed, but theyinemwith that
because they carried Uzis and they did not have to be marksmen. Then the police proceeded
to say we could probably go but they sure could use some lunch. We knew they were asking
for a “mordida”; also known as a bribe. We explained that we did not have any money. They
countered that they were worried that they could get a flat tire becaushdhet have a

jack. We gave them a jack and went on our way.

The defining aspect of the event was to witness corruption from authority and the
feeling of being hassled. It was mild in nature but relevant to my leadgrshiph. | often
reflect on the following question when | am feeling like | am having a Imaelrhaking the
right decision: “Is there a car jack to deter my good judgment, or is thaylet@moice that
may appear to have fewer rewards?” In addition, borrowing from the businesmenefit,
price should not be the only consideration. There should be performance standards. | believe
that | must make choices that meet ethical, moral, and spiritual standzspise demptation.

At the end of the year in the mining camp, the company paid for me to attend a
boarding school in the United States because the company school only went through eighth
grade in English. At 14 years old | enrolled in a very small private boarding sohbel
mountains of Colorado. My parents had picked the school since it was near where they had

grown up and there was extended family nearby. However, and to the surprise oénty,pa
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the school’s liberal foundations and approach were polar opposite to my parents’
conservative beliefs. The students lived in cabins, attended classes heated bymingd bu
stoves, went to school Tuesday through Saturday in order to ski on Monday when the slopes
were less crowded, went on backpacking trips three times a year, went on dtipsrt

countries, archeological sites, and museums, and took classes on Zen and Carldung, rea
Edward Abbey books and tirnad Less Travele@nd squeezed in the basics. Teachers went
by their first names. | attended that school for four years and geabwah 12 other

students in 1990. | learned about the environment, the Grateful Dead, and dread logks. | als
learned how to be more understanding of people with views politically, socialy, a

spiritually different than what | knew. This has been very rewarding in workifgnaany of

the students | have had. There are also many students who need an advocatehegécause t
needs are not being met. | have the knowledge and understanding to lead that opportunity.

After graduating | enrolled at Colorado State University, which has anreerdlof
over 20,000 students. My experiences at Colorado State were not out of the ordinary. |
majored in Political Science and was a typical college student. The aisimilas easy. |
had thought it would be harder, since it was so much bigger and inclusive than my past
experiences. | went to class, studied, and found too much time to go to concerts, football
games, and have fun.

My junior year | finally figured out how to study and get good grades. | healyal
passed but, as in high school, | was typically a B and C student. However, | befriemsed s
people who got good grades, but | knew they were no more intelligent than Ireaszdd |
was always capable of doing better academically, but I did not know how to do ihantil t

My underachievement was the result of a combination of factors. | wasaysamwotivated
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and lacked the skills to be academically successful. Yet, suddenly it rddtene. | was
around people to whom achievement mattered, and they were able to achieve at a higher
level. | thought | should be able to as well. This “ah-ha” moment has always sthckey

and | often wonder why it took me so long. | think that | was lacking the skills tg, $tud
lacked a study group, and | had some poor role models along the way. In addition, my
interests did not always include getting an education, and | thought passingthather
excelling, was good enough. Last, | think most things came easy. My parenitseomne
usually gave me what | wanted, and always what | needed. At thatrabrhant, | realized

it was up to me to determine my future. | had good role models, peers to study with, and |
had figured out how to study.

My improvement eventually led me to have the courage and belief in myself yo appl
and gain a prestigious internship at the Colorado Legislature as a senior. |egtaddiae
years, the fifth year a tribute to an unfocused start, with the intention of cogtinui
politics; however, it just did not work out.

| unfortunately experienced some private events that led to a bout with deprission.
needed to redefine myself. After graduation, | went back to my high school andiaas a
parent for four freshmen for free room and board for several months. | hadiedrfraends
with the director and he wanted to help me get myself back togethey.Haalshe
opportunity to teach a government class. A couple of seniors needed the crediti&degra
and the class was not being offered. Their parents paid me a small fee thaugitt Utader
the umbrella of the school. | had never thought about teaching previous to that point, and
looking back, I did not do a very good job, but I did enjoy it. The experience of working with

students, dealing in a subject | enjoyed, and working with parents and teachers was
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gratifying. Nonetheless, the time came that | needed to find a job thatnokidreoved to
Phoenix.

My brothers had been living in Phoenix, so | went there to find a job, eventually
landing in the business world. | was the front office manager of a multi-sgduallth clinic
for a few years. Then | went to work for the local Ma Bell phone company, USWest
Communications. USWest was taken over by Qwest Communications, while inpbs/ed
there. | had been around the world and had lots of experiences with cultures of different
people. | had developed patience and understanding. | was not an ethnocentricstdiinali
any means. | was open minded, willing to withhold judgment, and listen first. However, the
transition from USWest to Qwest taught me a lot about business culture.

USWest and Qwest were very different and the work environments were very
different. Qwest had been a small, unregulated, fast growth company of thesnid&gest
had been a highly regulated, slow growth company that was formed from the break-up of
AT&T's monopoly. The two companies dealt with customers, shareholders, and employees
very differently. Experiencing the differences first hand was very enhgigeUSWest
appeared to me to want to develop long term relationships. It had often been hit hard in
customer service surveys and was trying to change that perception. We recsieéd lot
customer service training. It also had many employees who had been lifeldgsfor the
company. Qwest was much more interested in the bottom line. The company viadyelat
new and did not have long term relations with customers or employees. yttnipéetl sales
guotas and expected employees to make a sale and move on. In the end, | decided that | wa

not content with the new way of doing business.
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| continued to work at Qwest for several more years, though at night | wehictol s
at the University of Phoenix’s main campus and worked towards a master’s itegree
secondary education. | remembered how | had enjoyed teaching the goverasseséeral
years before, and my wife had already decided to change careers da#lingslasses at
night to get a teaching degree. | saw more job security in the educatioiiyaldfe and |
felt that, if we were both educators, we would not have to worry every day about tetting
off, and we could feel good about helping people. | made the plan to continue at Qweést until
got my degree and then quit in order to become a teacher. | would leave the busiltess wor
for the education world. My career change was validated when, as expectedydjkipr
enjoyed teaching. My feelings about Qwest were also validated when the gtsrfpamer
CEO was indicted, convicted of insider trading, and sentenced to federal prison.

When | completed the degree requirements for the master’s in education,aanaif
| moved to Fort Worth, Texas. We weighed living in Arizona, Colorado, and Texas. We
found that the cost of living in Texas was the lowest and it had the highest tedahessin
addition, we had family in the Fort Worth area that could put us in touch with the school
district. | was offered a job at South Hills High School, a minority-mgjornner-city Title |
school. | had not selected the school intentionally; | just needed to find a scho wailli
hire me. The school had gangs and other issues, but | never felt unsafe dedpitethat
the last year | was there a student gang member and his fellow gamrgsbemgse to tussle
with the school resources officers. In the process, the student gang member ggtisaot
police. He survived. The experience of working at South Hills had the effeakohgime
more of a complete person on many levels, and it gave me invaluable tooladearalle

gained experiences with different kinds of people in a new environment. It raislye
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different from my experience in elite private schools, expensive boardinglscand
suburban public schools. | had not worked in a low-income, urban environment or been
around gang members; | had little experience with African Amesicand had never worked
with poor, inner city youths. As a budding educational leader, | was now prepareldto cal
these experiences in the future when | would inevitably need them. | had improved my
confidence and ability to work with different kinds of people, stoked a desire to help
disadvantaged children, and improved my ability to work with colleagues from broader
social backgrounds. These skills were a nice complement to my alreatiggekhowledge
of diversity and my adaptability skills.

After a year at South Hills, | started at TCU in the MBA/Ed.D progiamas driven
by a new desire to be in educational leadership. | felt that my background wowlare to
provide valuable knowledge and skills to an educational environment. | also was drawn to
the program because of the combination of education and business. | considered it the yin
and yang of my own work experience being brought together as one.

In the meantime, | continued to work at South Hills High School for four years,
eventually becoming a department chair and lead content teacher in the thiodrémd f
years; those were my first formal leadership positions. | believe thasen for these
leadership positions for three reasons. First, while many people do not likekorsfreat
of others, I find it empowering. It is an opportunity to lead. Second, people looked favorably
upon my pursuit of the MBA and doctorate degrees. Lastly, | was willing to abeept
positions. | wanted the opportunity to lead.

Being in the department chair role was new to me, and it was my firstliforma

leadership position - it was very enlightening. It was not an easy situati@ptmtt. The
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previous leadership was underperforming and the department’s situation hédguatiaé
Nut Island Effect. The Nut Island Effect refers to an incident that hagpmnslut Island in
Massachusetts. A group of isolated, homogenous workers were not supervised by
management. In turn, the workers felt abandoned and in turn united with each otherd but trie
to address issues independent of the rest of the company. As a result, theyantgver
released tons of raw sewage into Boston Harbor. The term is now used to refetitmsitua
when a homogenous committed team works in isolation and becomes progressively more
isolated from management. The social studies department at the school wasyprima
comprised of male Anglo coaches who worked in portable classrooms across théelder
from the main building. They were not closely monitored and were isolated. Adding to the
challenge, the previous department chair had been demoted, was still part piite elet,
and was not pleased with me being made the department chair. He was also a coach, and
coached with many of the other members of the department. The principal had pecteed m
lead it. | had not applied but was happy to be offered the opportunity.

| called my first department meeting. | started it right on time bedawvaated to set
precedents that we were going to be more formal. As the meeting wasgiray; the
previous department chair became highly agitated and confrontational witrerhadHbeen
taking everything | had been saying personally, though that was not my intéhiaoh.
expected him to be reluctant to accept me in the department chair role. Hel haxhstidl it
and | had taken it. | assumed it was embarrassing to him and deflated hialeg@axpected
some friction and confrontation; however, | did not expect a verbal altercationc&oaqdi

immediate. | knew instantly that this was a defining moment in my leagegsbwth.
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| would have to handle it correctly or it would be a long year. The whole department
was watching to see what | would do and how | would handle it. Most of the department was
comprised of male football coaches. | was not a coach and was also youngeoghah m
them. | was not part of their fraternity, nor was | part of their group thethreges
physicality over intellectualism. | knew they were wondering if | had theage and
fortitude to lead.

Fortunately, | had some level of awareness of the situation and had been thinking
about it and preparing for such a contingency so | was not caught completalgraff phad
been constructing scenarios through my head and various responses. In addition,hdthew |
to prove myself and made a concerted effort to use the thinking part of my brawvoahd a
going into a fight or flight mode. | knew he was going to be challengind,i®éded him on
board with the team. The department needed to make some changes and conflict would not
have been conducive to the goal. | calmly looked at the individual and stated that |
understood, intentionally not apologizing, and that | would take his statements &s hdvic
wanted to focus on his words, not his tone. In other words, | needed to let him say what was
on his mind and vent his frustration. | did not want to apologize because doing so would
allow for him to be dominant, leaving me submissive. However, when he continued to make
statements and kept raising his voice, | felt that he was trying to be a belflgcted
remembered learning in my management classes that at times, Iwgilichdeal with
aggressive people who will try to bully or challenge me as a leader and that, metdiyhor
have to hit them between the eyes. | cannot back down and | have to be the one to offer the
choices in the situation. In a calm voice | stated although he could join the coversaii

productive manner, his points were not on the agenda, and we could talk later. | continued,
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stating that if he wasn't going to be able to do that, he was excused. | wanted hike t8 ma
choice to either join us or walk out, in a symbolic gesture of abandoning his old department
On the other hand, I didn’t want to embarrass or belittle him but | had to stand my ground. |
also had no plans to hold a grudge against him for such actions. | wanted the members of the
team to have the courage to tell me what they think, but to see how to do it in a constructive
manner.

Previous to my management classes, | suspect that | would have proceeded into a
fight or flight mentality. My mouth would have gotten dry and my face would havergott
red. | was pleased that | handled it the way | did and proud of my growth. It is @mipiart
have a healthy respect for your competitors; however, they too put their pants eg ana |
time. | also believe that going head to head with competitors is okay; thekedyddi be as
concerned with me as | am with them.

| realized | could be a leader. My skill set was developing and | was cdgahgtood
up to a challenge and handled it. | am not sure that would have been the case a few years
earlier. This time | kept my head and | did it in front of an audience that wanteglifd se
could handle it. It was personally very rewarding. Though | continue to malskesssome
regrettable, some in good faith, some out of ignorance, my own insecurities Ispatelds
Since the confrontation, | have realized that sometimes leadership involvesdogihgnd
making people mad, or being soft and nurturing, at other times open and welcoming, or
decisive and indifferent. Nonetheless, it always includes anticipatingisvhappening
around you, knowing what you want to achieve, and reflecting on where you have come from

and the choices you have made.
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The following year | became an assistant principal at Weatherford Higiobc
Weatherford High School is a rural/suburban school with lots of community support and
resources, predominantly white, but with some low socio-economic students. | have bee
there for two years. My focus is now on the whole school and not just my class or
department. In addition, it has included working closer with other stakeholders sewts par
and community members. These changes are a reflection of two things. Rateasstitles
and responsibilities have increased, my focus has shifted from the micro peesfpecards
the macro. The second factor is that as | have shifted from an inner city sdahdaigh
numbers of low socio-economic status students to one with high community support and
lower numbers of low socio-economic students, and the stakeholders have changed. Mor
parents and community members want to be involved. It is a beneficiahigapportunity
to interact with increasing numbers of customers.

| think one last additional piece of my background is important in a discussion of the
experiences and principles that have guided me throughout my graduate expemehce
leadership development, and that is my family. My parents never went to cMiegeother
dropped out of high school. The highest level of education she has achieved is a GED. She
had a poor home life that led to her seeking independence early and as a result, she had to
work. My father was a high school graduate and then he went into the militarys Hedra
an over achiever. Very few people in his profession have achieved what he has without a
college degree. However, my parents have lived nearly two decades in didferesrs of
the world and been successful. At the same time, they always preached thenicepairta
education to me and gave me the opportunity to get an education. Since my parents

accomplished so much with limited educations, | feel compelled to achieve ntloraove
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education. They grew up without many comforts, but worked hard. | have grown up with so
many comforts and privileges that | feel | have a responsibility to nizeimy
achievements. In addition, education was important to my parents, and my being involved in
education as a career and getting an advanced education will make them proud.

| also have two brothers. One is older and he is a college graduate. He was the fir
my family to graduate from college, gaining a bachelors degree in emufraim the
University of Wyoming, although he never became a teacher. My other brothiesrand
twins. We had never been apart until we completed our undergraduate studies. We were
always there to provide each other support. | often wonder what it’s like not to hatygéat
of relationship and support. Nonetheless, now that we live in different cities, weusotdi
support each other. We push each other into believing that we can accomplish more than we
think we can on our own. We also continuously challenge each other in seeking out new
educational opportunities. After | got my masters in secondary education frasnitregsity
of Phoenix, he enrolled at Arizona State University in their MBA program. Once he
completed it and after my telling him | was interested in gettinglotyorate, he encouraged
me to enroll at Texas Christian University in the MBA/Ed.D program.

| think it is fair to conclude that previous to beginning my graduate studies and my
dissertation | had not had a formal leadership role. The opportunities had rlopddve
However, the framework was there to be a leader, even if | lacked the @kdéwcan relate
to many different types of people from all socio-economic statuses. bAlsvbad lots of
unique experiences, seen many different parts of the world, and been involved in polar

opposites of given events. | just had not had formal leadership training.
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| believe my experiences have been wide ranging and | feel that ttbhemneft for
me in my leadership development because of the foundations they have estabtished. |
identify with minority students even though | am an Anglo. | empathize withdté&dents in
their quest to try to learn a language, assimilate in a new culture, amdtheiaiown culture.
| value parents who do not have a college education, and maybe who are high school drop
outs, who are standing in my office trying to help their child. | know what smati W@ues
are and something about big city pizzazz. | have experienced firsthand the ghaserof
and a challenge to it. | have witnessed underachievement and overachievearergly on
such experiences to make better decisions, rely on them as bases of understashdmg, a
predictors of outcomes. | do not define and make meaning based on limited constructs, but
through a broad plethora of unique and varied experiences and knowledge.

My Philosophy of Leadership through Equine Essentials

Throughout my five year adventure as a graduate student, | have had the opportunity
to experience what it means to be a leader and develop my philosophy of leadeesrep. | h
sat in classes and studied leadership, | have been in leadership roles, and hawetbad tim
reflect and learn. This is a highlight of my philosophy of leadership resultingnrpm
doctoral studies and dissertation, and how it reconciles with Equine Essentials.

Sammye Henderson (2006) states teachers need to be the alpha dog. She uses a quote
from Understanding Your Horsiey Lesley Bayley and Richard Maxwell to magnify the
meaning of the role: “A good horseman can hear his horse talking to him, a greatdmorse
can hear the horse whisper, but a bad horseman cannot even hear the horse scream” (p. 12). |
believe this the spirit of leadership. It is about hearing what you, your pgoplestudents,

and your superiors require. They are your messengers. A leaderméatsor need to be
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open, otherwise the messengers will stop coming. Furthermore, leadership do&st imote
vacuum, and does not just flow from the top down, but also loops throughout the system. It is
important to get input from others even when you are not taking a vote. Leadegsinpsa
leader to be decisive

When | contemplated the topic for my dissertation, | knew that | would choose a
subject and test its achievability. This translated well to my skillssatleader. It is
important to know your limitations and when to extricate if failure is likefgsearched
topics, checked with various people, and investigate whether they had potential as a
dissertation. On occasion | would discover that the topic did not have potential, was less
interesting than | had anticipated, or had some other issue. However, usuallygheass
that | could not figure out how to be a teacher or assistant principal full skeecliasses,
care for my family, and work on my dissertation simultaneously. | realizgédtkat for me
to accomplish my goals | needed to be efficient and practical. | needed tadipid that
would overlap with my professional responsibilities. | anticipated Heatlo-ability would
increase if | could make my dissertation applicable to my job. | needed to find ahaipi
would get support from my superiors in order to have more resources, be applicalle
subordinates in order for it to be useful to them, and would bring meaning and value to
myself. | felt that | had to balance it with my family, career, and ddrcéor my
dissertation. The demands of all could be met if | merged tasks; otherwise theiopyport
costs were potentially too great.

After accepting the assistant principal’s job at Weatherford High Schaisgdvered
that faculty satisfaction was low, particularly with respect to studsnipiine. Another

assistant principal mentioned to me that earlier that summer he had hearge$zay at
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the Texas Association of Secondary Principals’ Conference in Austin, Tectagoald like
to have her present to the faculty at the staff development days in August. wasad
Sammye Henderson and her discipline model was Equine Essentials.

Henderson came that August and presented and afterward we spoke. She told me
about the influences behind her model. This was an enlightening moment for me. She had no
empirical evidence behind her program and it lacked a research basis. $la¢wsoment
that | decided to do my dissertation on Equine Essentials. | could get Herslstgaport
because having research to support her model would be welcomed and beneficial, the
teachers at the school were ready for it because of their frustration saiplide, my
superiors would endorse my research because the district believes inataddcisions
and prefers teachers to have high levels of job satisfaction. It would also havedfiedie
being original. | had a teacher once tell me that carbon copies are alwaysepaiginal. It
was meant to be. | was not always patient, but | was open to opportunity.

An additional belief | have about leadership is that being a leader involves providing
an acceptable level of structure and | wanted my dissertation to be somethimgsheseful
in the classroom, something to help teachers and students. | do not think anyone likes an
environment where there are no rules and anything goes. | remember sittagses@s a
student where the teacher did not have good classroom management. | also renyember m
own struggles as a first year teacher. And neither time do | rementbeg g&erything
neither | nor my students needed out of the class. On the other hand | remembar being
student in classes in which the teacher was in charge, but not overbearing, and lhow it fe
being there. It was safe, efficient, and educational. On the opposite extremenhber my

sixth grade teacher who was dictatorial in her approach. She squished ies loked for
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learning. A leader needs to find the right balance of structure betwedamanium and
oppression. Educational leaders need to monitor and check for progress and understanding,
but not squash creativity.

In my later years as a classroom teacher, when | did have a good grasgrobcta
management, | had a system. Included in my rules were seating asggfonall my
classes including seniors in my advanced placement classes even when manthpegpt
it was unnecessary. | also set clear expectations, and had procedurese $anaderson
often told me that she had not been satisfied with her classroom structure udisicelvered
Equine Essentials. Thereafter, her classes excelled. She also wanted teeshaodel in
order to help other teachers.

Passion is also an important part of leadership. Passion implies a high leveh@f cari
a willingness to be engrossed, and love. Passion is also essential fartorsyistainability.
Other motivators, such as fear and desire to please others, are not sudiaimaéldn order
to engross myself deeply into something and spend the better part of two yedekesi
passion. | also feel that just as it is very important for a leader to kpgithe right person,
one who is passionate for the task being delegated, it is equally importtre feader to be
passionate about his or her own tasks.

After visiting several different topics for my dissertation, | reaiteat | needed to be
passionate about my topic. My dissertation is more than just research. | hatiteatdeers
into using it, share its progress with superiors, including the superintendent ottiicg dis
and work with other educational professionals from outside my district. | hadfielnti
several topics about which | was not passionate. Just as | was not passionat@knogit w

for Qwest and performed out of fear, | could not immerse myself enough to bereffect
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The most important leadership experience | have had during this adventure is my
involvement in leading change. In my MBA and Ed.D classes we have studied how it is
necessary to continuously improve, which often involves change. Educational envirgnments
economies, competitors, and people are always evolving. In turn, rules, strugteass
and procedures should not be absolute or the prerogatives forever binding. 10 oedeain
competitive, meet the needs of students, and align with the communities requiréneents
essential that an organization to be able to modify the way it conducts business.

Change is also important on an individual level. | saw how my own parents were
persistent in their pursuit of improving themselves. Therefore, | beliey@goeeed to be
flexible and adapt to the changing environment. Introducing a new classroom manage
model followed this philosophy. Equine Essentials was a new system. It wasgbract
sensible, and fit the culture of the school and community.

There are many leadership challenges when introducing a new systgrerienced
many of these challenges. They involve making decisions on how to introduce the new
program, to what extent to introduce it, and how salient it will be. Once a change is
introduced, there will be nay-sayers that will not be pleased, adventurers whonpillight
in, and ones who will take their time watching to determine where they fitismintjpportant
to be able to address these groups and get their buy in. Other challenges includengonitori
follow-up, and reflection; and then making decisions about adjustments. Lldpderthe
catalyst for meeting these challenges. In the case of Equine Essantaltaboration with
the other administrators, | had to determine if it should be mandatory - would thee whol
school be introduced or should we experiment with a department, and who would have to be

on board? The experience | had introducing Equine Essentials also involved mangging na
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sayers, adventurers, and watchers. In the meantime we continue to follow-uyp mdhitor
it, and reflect on the program.
Conclusions

Leadership involves many different activities. It involves working within the
organization, making decisions, listening, collaborating, and being passionate; however
the final analysis leadership is about how you end a project. It is never abounhbdiowzs
you are in the beginning, or excited, or grandiose. It is about how you end. It is about being
resolute and steadfast, fervent and dedicated, and having faith and believing thatuvha
are doing is important. | remember feeling insecure about my topic. Ataralostiudent
dinner everyone in the room was taking turns speaking about their dissertation or project
They all seemed to have splendid academic studies in mind. | was doing mine @pliaelis
plan based on horses. It seemed too simple, too average, and too practical. Looking back, the
project could be used to help schools and kids in a meaningful way. That is important and
that is what | believe is the root of leadership in education — helping studentacimetse

achieve academically and professionally at higher levels.
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Part1

Rate how true the following statements are by marking the attitude thappkes & you in
your work settingIn this activity there is no such thing as a right or wrong answer.

1. I am aware of what I'm going to do before | do it.

____Strongly Agree  _ Agree __ Disagree ___ Strongly Disagree

2. Ifind ways to get better at what | do.

___Strongly Agree  _ Agree __ Disagree ___ Strongly Disagree

3. | am ateam player.

____Strongly Agree _ Agree __ Disagree ___ Strongly Disagree

4. | am getting better and better every day at my work.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree

5. | can make things happen.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree

6. | am aware of what I'm doing.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree

7. With enough effort | can do anything.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree

8. | am comfortable not knowing what to expect.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree
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9. Itis better to work alone than in a group.

____Strongly Agree  _ Agree ___ Disagree ____ Strongly Disagree

10.There is a connection between how hard I try and how well | do.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree

11.There is one way to solve a problem.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree

12.1think about my actions after I've done something.

___Strongly Agree  _ Agree __ Disagree ___ Strongly Disagree

13.1t is rewarding to accomplish a task as a team.

____Strongly Agree  _ Agree __ Disagree ___ Strongly Disagree

14.1t is better to think of one way to do something rather than consider several ways that
might work.

____Strongly Agree  _ Agree ___ Disagree ___ Strongly Disagree

15.1 practice to be better at things that | do.

____Strongly Agree  __ Agree ___ Disagree ___ Strongly Disagree
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Part 2
Circle the “x” between the two words on each line that best describes you iwgydur
setting.There is no such thing as a right or wrong answer.
Example:
If you are positive in your work setting, you would circle the following “x”.
Positive (x) X X X Negative
If you are negative in your work setting, you would circle the following “x”.

Positive X X X (x) Negative

If you are somewhere between positive or negative in your current work settingowld
circle the appropriate “x”.

Positive X (x) X X Negative
Or
Positive X X (x) X Negative
16. Rigid X X X X Flexible
17. Unaware X X X X Aware
18. Precise X X X X Guess
19. Cooperative X X X X Uncooperative
20. Helpless X X X X In Control
21. Adjusting X X X X Set
22. Independent X X X X Teaming
23. Adaptable X X X X Inflexible
24. Not Realizing X X X X Informed
25. Wrong X X X X Accurate
26. Incompatible X X X X Compatible
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27. Effective X X X X Powerless

28. Conscious X X X X Unconscious
29. Thorough X X X X Incomplete
30. Confident X X X X Insecure

Questions 5, 7, 10, 20, 27, and 30 measure teacher efficacy; 8, 11, 14, 16, 21, and 23 measure
flexibility; 1, 6, 12, 17, 24, and 28 measure consciousness; 2, 4, 15, 18, 25, and 29 measure
craftsmanship; and 3, 9, 13, 19, 22, and 26 measure interdependence
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Introductions

1.
2.
3.

Have you been teaching 1-2 years, 3-5 years, or more than 5 years?
Which content area do you teach?
Do you use Equine Essentials (EE) in your classroom? How long?

All the following questions are asked with EE and classroom management in mind:

Efficacy
1. Before using EE, how did you get things accomplished? What do you do now?
2. How has your ability in accomplishing your goals/objectives in the classroom
changed since you began using EE?
3. Has EE changed your level of control in your classroom? Why or why not?
4. How is your confidence level now that you use EE compared to before using it?
5. Do you feel successful using EE? Why or why not?
6. What is the effect of EE on your level of efficacy?
Flexibility
1. How comfortable are you with unexpected events in your classroom? Are you more
or less comfortable now that you use EE?
2. How are problems solved in your classroom? How many ways are there to solve
problems in your classroom? Are there more or less solutions with EE?
3. How many different ways do you consider addressing discipline problems in your
classroom?
4. How has EE changed the operations of your classroom?
5. Do you feel flexible in your classroom? How has EE affected your aluolégapt to
situations?
6. What is the effect of EE on your level of flexibility?
Consciousness
1. How aware are you now of the direction you are going in your classroom? Has that
awareness changed now that you are using EE?
2. How aware are you of what you are doing in your classroom now that you use EE?
Has that awareness changed now that you are using EE?
3. How often do you think about your actions? Do you reflect on actions more or less
since using EE?
4. How aware do you feel like you are? How informed are you of your classroom
environment? How, if at all, has EE changed your level of awareness?
5. What is the effect of EE on your level of consciousness?
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Craftsmanship

1. How often do you seek out ways to get better at teaching? Has EE helped you
become a better teacher? How?
2. How do you improve day to day? Has EE helped you improve?
3. How do you solve situations? Do you feel that EE helps solve situations? Why or
Why not?

4. Do you believe that EE has made you more or less creative as a teacher?

5. How thorough are you? Are you more or less through since using EE?

6. What is the effect of EE on your level of craftsmanship?

Interdependence

1. Do you consider yourself a team player? Why or Why not?

2. How do you feel about working alone? Are you more or less interdependent since
using EE?

3. How rewarding is it to accomplish a task as a team?

4. How cooperative do you see yourself? Are you more or less cooperative with EE
used in your school?

5. How independent are you? Do you feel that using EE has made you more or less
independent? Why or why not?

6. What is the effect of EE on your level of interdependence?

Probing

1. Do you see yourself.....?

2. What is it you like/don't like about.....?

3. When you say.....what do you mean?

4. What does.....mean to you?

5. Could you elaborate?

6. In what sense?

7. Can you be a bit more specific?

8. So you consider....to be interest, value, etc.

9. Are there things besides.....that....?

10.You say....is...., why is that?
11.So you think.....?

12.Why do say/think that?
13.Can you give me an example?
14.Do you feel/think that....?
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Interviewer: All right, we are recording and this is Interviewee A.-3md | just have some
guestions -- probably about 30 questions. So -- have you been teaching one to two years,
three to five years or more than five years?

Interviewee A: Three to five.

Interviewer: Okay and what content do you teach?

Interviewee A: Science.

Interviewer: Do you use Equine Essentials in your classroom?

Interviewee A: Yes.

Interviewer: And for how long have you been using it?

Interviewee A: Just this year.

Interviewer: Okay and so all the following questions I'm about toyaal are related to
using Equine Essentials in your classroom and your classroomsint8cewhen answering,
keep that in mind.

Interviewee A: Okay.

Interviewer: So and okay, each set of these questions has-s&md of revolve around
similar things and it may -- can be kind of worded a little bit odd. Just ask mlarification

if you want to clarify anything. All right so before using EquiBssentials how did you get

things accomplished?

Interviewee A: | just winged it | guess, | just kind of handladhesituation as it came and
decided how | would deal with it differently for each student | guess.

Interviewer: So what did -- what do you do now then that's different?

Interviewee A: Well | have like -- | have like a specific conseqador certain things which
would be the detentions. Like if | -- if | see a student thi#tes got their cell phone out or
their iPod out or [inaudible] [00:01:38] out then | can give them thentien whereas before
like, you know, | might take it up or I might say “Put it away’lanight say like -- | don’t
know, several different things but it was -- it would be alwayfeint but this time like |
have something where | can give them the same thing for every student.

Interviewer: Okay.

Interviewee A: Does it make sense, okay.
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Interviewer: How has your ability in accomplishing your goaisobjectives? Did the
classroom change since you have been using Equine Essentials?

Interviewee A: It's made it easier for me to not havénioki so much about what | am going
to do. It's made it quicker and faster to deal with thingstiaapened and it's made my kids
like start class faster. So that’'s easier for me bedhes&e on their seats and they're doing
what they’re supposed to be doing.

Interviewer: Okay. Has Equine Essentials changed your ¢é\agntrol in your class? Why
or why not?

Interviewee A: It's a strange question. | guess it hadla litt | mean | still feel like | have
pretty good control of my classroom. | guess it would just bediding in argument over
something. If | give them a detention they know why they're ggitimecause of the rules
whereas before -- like it would maybe be like an argument aboutlwgs taking their

phone or why they were getting put in the hall or something like thgiess it gives me
better control because | have something to like point to and say “Hnesay rules and
we’ve talked about them.”

Interviewer: Okay. How is your confidence level now that you usqdine Essentials
compared to before using it?

Interviewee A: Better, way better. Well | have higher abgrfice in dealing with -- like
classroom disruptions and people that are off task. And knowing lizatela system set up
or | can use that if | need to. You know, it gives them warnings bioey don’t respond then
| have something in place that | don’t have to think about whagtimg to do so | feel a lot
more confident that | can handle when it happens.

Interviewer: Okay. Do you feel successful using Equine EssentialspoYWvhy not?

Interviewee A: Yes and no, | feel like | -- I've only been doinfpr a year, for this school
year and I've had challenges but its just one of those thingewlhewre to like work though

it to figure out what is working and what is not and then | guesbile shoot. So for me it's
been challenging because I've never done anything like thisebéfoe always just handled
things as they come and never really felt prepared for therausies sometimes controversy
because of kids feeling like it's a little too strict sieél like there have been challenges that
| have been successful in some aspects like | -- | feel’fikgretty fair about making sure
that I'm not like being, you know, impartial to one person rather thathanbut -- | don’t
know -- that answers the question.

Interviewer: Okay. What is the effect of Equine Essentials on your levefiaHasf?
Interviewee A: Does that mean like how efficient | am? Okayess it helps me -- | don’t
think that it's quite as bad of a paperwork-nightmare as peoplé¢haa it is. That's what

scared me in the beginning was | thought it would be realiylyrbad to keep up with. And
it's not as bad as | thought it would be. It is quick to use abdéggnning of class or like if
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something happens in the middle of class. So | think it's préiityiesft for me to just, you
know, whip it out and use it when | need it, | don’'t have to stop am# &bout it or I've
decided to - what I'm going to do.

Interviewer: Okay. How comfortable are you using -- excuse-rhew comfortable are you
with unexpected events in your classroom and are you more or lefsrtadse now than
when you -- now that you use Equine Essentials?

Interviewee A: I'm more comfortable now. | guess I'm more comfortable.
Interviewer: Okay.

Interviewee A: | don’t know how to describe why. | guess justitiersame reasons like |
feel like 1 do have like classroom rules that are in place axidewtalked about them and
they know what they are and if something happens like the unexpected hdppéigger
discipline issues that are not related to like specificallyngithem a detention or the ones
that | feel more uncomfortable with.

Interviewer: Okay how are problems solved in your classroom?
Interviewee A: Okay do you want to be more specific? [Laughs]
Interviewer: Just in -- just answer how ever you think.
Interviewee A: Okay.

Interviewer: So how are problems solved in your classroom and howy wes are there to
solve problems in your classroom and are there more or lessossluvith Equine
Essentials?

Interviewee A: Okay, | try to have an open dialog with my etisl If there’s a problem
with them, | talk to them about it. | never give a consequence witxqlaining why, |

never | guess punish them or do anything like that without explatoitigem what they've
done wrong and why its wrong and what | need for them to do instead.Wékahe third
guestion?

Interviewer: Do you feel like there are more or less solutions with Equieatizds?

Interviewee A: Yes, | feel like there are more solutionslalbks to me because | can either -
- | can give them warning time, | can give them a warnirggn use the detention if | need
to. If | need to give them a 30 minute detention if | feea lit's worth that, | can give them
that instead. And then if it's more serious then | of course hweveption of sending them to
the -- straight to the office. So | feel like | have like a wider spattvailable to me.
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Interviewer: Okay. How many different ways do you consider adotigsdiscipline
problems in your classroom?

Interviewee A: Sometimes | -- | will change their seatsmetimes | will -- just like call
them out into the hallway and talk to them real quick. Sometith@sst like, you know, put
a detention on their desk if | see them -- just kind of like asraing. Sometimes I'll walk
over to them and just kind of stand near them. | don’t know, doesutisater [mumbling]
[00:09:27] an answer, okay.

Interviewer: Now I’'m not going to...

Interviewee A: Sorry.

Interviewer: | don’t want to lead you in any way. | just wamiti to answer the best way you
can.

Interviewee A: Okay, okay.

Interviewer: So, you know if you just don’t understand the question or concerns...
Interviewee A: Yeah, I'm sorry.

Interviewer: If you decide, you know, that didn’t -- that’s okay.

Interviewee A: Yeah.

Interviewer: How has Equine Essentials changed the operations of yanocta8
Interviewee A: | think that Equine Essential has made it mtveamlined especially at the
very beginning of class. Training the kids to come in and sit dowrnawel their things out
has made it so much easier for me, like | have never had tloae libis year. So getting
class started is much easier for me and from that point amsit'ally easy for me anyway but
to keep things going into transition but the beginning of classtimgesveryone situated

and sitting down and get their stuff out that’s all taken care of for me, so itls eascer.

Interviewer: Much easier. Do you feel flexible in your classn and how has Equine
Essential affected your ability to adapt to situations?

Interviewee A: | do feel flexible in my classroom with rey¢o -- like feeling the needs of
my students, | don’t necessarily think that Equine has helped thatinegard, | don't think
it has any impact there specifically.

Interviewer: Okay. So what is the effect of Equine Essentials on your leflekibility over
all? Would you say...?
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Interviewee A: None. | don’t think -- well | mean flexibilitg terms of disciplinary, yeah |
guess it would -- it makes it easier for me to -- to detl Vike specific incidences as they
occur but as far as like the general flexibility of my adlass in that regard | don’t think it's
had an effect.

Interviewer: Okay. How aware are you now of the directionrngogbing in your classroom
and has that awareness changed now that you are using Equine Essentials?

Interviewee A: | would say it has changed, | am more awatkeofact that | need to have
like specific consequences, specific rules, the kids to understandatiet | am more aware
of the time that it takes and the time that it cost me wherraéinsitions between activities
aren’t handled smoothly and classes aren’t started smoothfysets me, it upsets them. So
it has made me more aware of like how | need to make that euen, bbeteed to perfect it
and make it an environment where every thing is running smoothly -- yeah.

Interviewer: Okay. How aware are you of what you are doing in glassroom now that
you are using Equine Essential and has that awareness changddngeutare now using -
- sorry that’s a repeat question. Next question -- How ofteyodahink about your actions
and do you reflect on actions more or less since using Equine Essential?

Interviewee A: | reflect on my actions always, constantly bdd think that Equine has
made me think about them more since | have been using it.

Interviewer: Okay. How aware do you feel like you are -- howrmed are you of your
classroom environment, how if at all has Equine Essentials chamedlevel of that
awareness?

Interviewee A: It has made it obvious to me -- it's madehvious to me like who is
prepared and who is not and who my repeat offenders are likarflomess or not bring the
materials or it made it a lot clearer to me like who eédhéo spend time talking to or who |
need to focus more on like, you know, saying “oh you really need tQ your stuff to class,
you really need to make sure you can get into class on tim&hdiké looking out for those
people. I've always been aware of it but writing it down and ugiegdrdiness and seeing
how much it really happens is even more effective than just kinyioig to base off
memory. So that's helped me.

Interviewer: And what is the effect do you think of Equine Esdsria your over all level
of consciousness in regards to your classroom and teaching?

Interviewee A: | think it helped me to be conscious of those kindkings, like whether
they're getting to class on time and whether they're prepaneldwhether or not they're
focused and paying attention. But | would say just sort of like for those thindpetihe

Interviewer: Okay, all right. How often do you seek out ways tabgder at teaching and
has Equine Essentials helped you become a better teacher and if so how orwhy not
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Interviewee A: | am always looking for a new ways to becanbetter teacher. | feel like |
spent a lot of my time trying to think of new ways and implemew pr@cedures. | do think
that Equine Essentials has helped me to become a better teazhesebkfeel like | am more
consistent in my -- in the way that | handle discipline and thelvayndle procedures in my
classroom in transitions. So | would say that it has helped me.

Interviewer: Okay. And how -- and what is it or how do you improwetdaday and has
Equine Essentials helped you to improve...

Interviewee A: | think it has opened up a dialog for me to have thé kids because if |
noticed that someone is like constantly having the same detentithrefsame reason, when
| give it to him, you know, a lot of times I'll try to, you know, tatk him about it, like “This
is the third time you gotten this in the last two weeks, wiratdly going on, why are you
having trouble getting to class on time, are you spending time talkiggur friends, why
haven't you brought your folder to class for the last threestimave you just been forgetting
it?” and then it opens up that conversation where | can find outeadittmore about them
and kind of maybe help them, like problem solve, | guess. Let them know that | cHrefriet
know that they are still going to get in to detentions, like “I devént you to keep getting
detentions but you will and | want to figure out if | could help ydn’letting them know
that there is a consequence but that | am there to help them, | guess.

Interviewer: How do you solve situations in your classroom and do ybuhtgeEquine
Essentials help solve those situations and why or why not?

Interviewee A: | think it's kind of the same as before likeolve them, if it's straight
forward | just give them the detention, if they need a detentiom,i$ something more
serious | try to talk to them about, I'll call their parent, ight have to send them to the
office. | think Equine has helped me to solve the problems that @ within my control
and to handle those kinds of things that don’'t necessarily need doagoeissistant principal.
| think it has helped me manage those things better -- | guess thadisswer.

Interviewer: Okay. And how thorough are you and do you feel thataye more or less
thorough since using Equine Essentials?

Interviewee A: | feel that | am more thorough since I'vetsthusing it but | don't feel like
I’'m thorough enough yet, | feel like | need to be better at notitimys and better at picking
up on things but | do feel like | am more aware and conscious of ittimatM have been
using Equine.

Interviewer: Okay. And what is the effect of Equine Esséntlo feel on you over level --
over all level of craftsmanship or creativity in your classroom?

Interviewee A: Can you be more specific about what you mean by creatiistyhat just ---
but whatever | interpret it.
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Interviewer: Yes, how ever you interpret it.

Interviewee A: Okay. | don't really think it's affected mreativity in my classroom at all, |
think so.

Interviewer: Okay. Next question, do you consider yourself a team playggrwihy not?
Interviewee A: Yes. | do feel like | am a team playecduse | am willing to listen to other
people’s ideas and suggestion and compromise and work things out and lys aliliag

to like help out another person.

Interviewer: Okay. And how do you feel about working alone, are you wroless inter
dependent since using Equine Essentials?

Interviewee A: | feel comfortable working alone, | feel édaht when I'm using Equine
Essentials on my own but | do like to have a dialog with otheh&za and find out how it's
working for them and like how they are using it but | feel comfortable usmmgmy own.
Interviewer: Okay.

Interviewee A: And working alone.

Interviewer: How rewarding is it to accomplish a task as a team?

Interviewee A: It is very rewarding for me. (Laughs)

Interviewer: Well okay. How cooperative do you see yoursale you more of less
cooperative with Equine Essentials when it’'s used in your school?

Interviewee A: | feel like | am very cooperative and | do -- repeat tgéat.
Interviewer: Are you more or less cooperative with Equine Essentialsrugedr school?

Interviewee A: Yes, | am more cooperative with it beingdusemy school. | would love it
if the whole school would use it and be consistent with it, so I'm very supportive of it.

Interviewer: Could you elaborate on that a little bit?

Interviewee A: | just feel like it's sort of up to the thacs discretion whether they want to
use it or not and | would love it if the whole school would adapt thesdphy of using
Equine Essentials everyone because | feel like it would be massstent for the kids, they
would know what to expect and it would make it easier for every ornenmés across the
board the same and then every classroom they walk into the bagie Would be the same,
you know, teachers could have their own, like special things about theioolaskut simple
things that are like tardiness and being in your seat when thergd| like those kind of
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things would be across the board expected from everyone. | feel Wauld make it a lot
easier.

Interviewer: Okay. How independent are you and do you feel that ugimgeEEssentials
has made you more or less inter dependent -- or excuse me --niddepand why or why
not?

Interviewee A: | am pretty independent. | guess | feel like ias helped me be
independent in my classroom in regards to discipline problems arslodas management.
So | would say it's helped me be independent in that way, | le@geambiguity, and | feel
more confident with handling things on my own rather than having to ask for help.

Interviewer: Okay. And what do you think the level of -- or whahes over all effect of
Equine Essentials on your level of inter dependence?

Interviewee A: | don't think there is an affect really on my level of inter wiedgece.

Interviewer: Okay, all right. And is there anything, last thought want to share about on
how you use Equine Essentials or in the, you know, effect on youringacr what your
over all opinion is about.

Interviewee A: | like the Equine program, | do think that | nedot @f work still and it's
only my first year using it so it's been kind of rough at timeslidike it, | think it makes
sense, it worked better for me than anything | have ever done in the pastAnydféjust -- |
want to use it, | want to keep -- continue to use, | want to keag itsand | want to keep
working it, perfecting it.

Interviewer: So okay, all right. That concludes this interview with Intengewe
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APPENDIX D

Interview B
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Interviewer: All right, we are recording now and this is Tead and so we’ll begin. Have
you been teaching one or two years, three to five years or more than five years?

Interviewee B: More than five years.

Interviewer: Okay and which content do you teach?
Interviewee B: Science.

Interviewer: Do you use Equine Essentials in your classroom?
Interviewee B: Yes.

Interviewer: And for how long?

Interviewee B: Two years.

Interviewer: Okay. So now all the following questions are é@skigh Equine Essentials in
mind and so and your -- and so when you -- you know, just keep that...

Interviewee B: Okay.
Interviewer: Be aware of that.
Interviewee B: Okay.

Interviewer:  All right. So before using Equine Essentials how ybd get things
accomplished?

Interviewee B: | just asked the kids but | repeated mysely dail the same tasks but |
would ask the kids to do what they had to do and if they did not | wathleredall them in
individually and talk to them or write a referral or call their parents.

Interviewer: So what do you do now?

Interviewee B: Now there’s a series of steps that | go owtin the first two weeks of
school. | let them know my expectations up front and after thaweek training period |
look out and expect them to know what the procedures are in my clasamabrhthey do
not comply to these procedures they have a warning to detention tweg ifan persist on
that they go to the office and | call their parents.

Interviewer: Okay. So how has your ability in accomplishing yaagyjor objectives in the
classroom changed since you began using Equine Essentials?

Interviewee B: Probably the first -- the first area thabuld think that improved the most is
the time that | gained back into the lecture or into the instrudtmenrd of my class. In the
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past when the bell would ring they would wait for me to telithe get their books out, get
their supplies out, and turn to the page. They were great kids, theshdid asked them to
do but the amount of time that it took to do that everyday is goneusedaey know
everyday what the procedures is going to do -- what'’s it going, tehet they need out and
at the bell they are prepared to start class. It has cut dowkind of emotional attachment
you get with the students when they don’t comply with one of tha.ritle very fast, very
efficient and there’s never a power struggle.

Interviewer: Okay. So has Equine Essentials changed your levebrdfol in your
classroom? Why or why not?

Interviewee B: Yes, it has. Before Equine Essentials if y&unaes if | had control of my
classroom I'd say “Absolutely” and | did. | rarely had, you know, adbtisciplinary
referrals but when you sit back and look, | should not have had to askdmgJeryday to
get their text books out, | should not have had to ask them everytawy to that page or to
write down the objectives. For the most part they complied but | @dhbddlave had asked
them everyday. So it is -- it changed significantly.

Interviewer: Okay. So how is your confidence level now that youHsgene Essentials
compared to before using it?

Interviewee B: Better. It's -- it seems like back themreéhmight have been more of a power
struggle and consistency has improved quite a bit too, knowing jugtyewaat | want them

to do. There is not the -- a good-day, bad-day this type, itss-wihat it is. And so without

the power struggles and knowing what I'm looking for everyday with rilles, my
confidence has gone up, not only discipline but the kids know what -- know what consistency
helps them to do. It's probably around kids and with my self.

Interviewer: Okay. And do you feel successful using Equine Essentials®MAy not?
Interviewee B: Yes its -- again kind of the same -- threesaeasons, the success level in
terms of | accomplished more, | feel like the kids respond bekiey, -- they know their
parameter -- they know my parameters in my room, they'rars®tre clear and they know
what -- what the boundaries are and rarely do they go over the boundaries..

Interviewer: Okay. And what is the effect of Equine Essentialgour -- your own level of
efficacy?

Interviewee B: Its [long pause] great. | mean | -- | would@wtback, it's enhanced all areas
of my classroom | think.

Interviewer: Okay.

Interviewee B: Okay.
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Interviewer: All right. So how comfortable are you with unexpgcéxents in your
classroom and are you more or less comfortable now that you use Equine E8sentials

Interviewee B: After teaching for 20 years there’s beerhaleviot you have to [laughs] --
you have to be willing to go on a fly and then an unexpected can happ#memwbe not
something is not going right in your classroom or a student doegtsnghand you have to
be able to roll with the punches but for the most part Equine Esisgait gives you -- gives
you the control to roll with those punches even a little bit betteaius® you have your setup
of steps in case -- whether there’s a student is doing somettappropriate that changes.
You can handle it quickly efficiently and without getting involveithvit, you know, so its --
it helps in that aspect as well.

Interviewer: Okay. And how are problems solved in your classroorh@mdnany ways are
there to solve problems in your classroom and are there more @olatsns with Equine
Essentials?

Interviewee B: Yeah, its -- from the point now there are stinimgs that are non-negotiable
for me as a teacher but there are -- there are other part®afhere I'll ask my kids what
they -- how they -- how they want the rule setup and kind of whatwloeyd like for fair
procedures that go from there. Usually they’'re tougher on themdbleed am when you
look right to it or get right down to it but sometimes, you know,ntissay but most time I'll
try and ask the kids what they’re going to do and they handle it just great.

Interviewer: Okay. How many different ways do you consider adohgsdiscipline
problems in your classroom?

Interviewee B: Well most of the time its pretty cut and dith Equine Essentials what
you’re going to do but | feel in order to -- to be an efficiestcher, for what you have. You
have to -- you have to take a step back and look at what's going alhtemes in your
classroom. There -- there are situations and things going on not only in our lives &gt
lives that cause -- cause some things to occur. For the mo€iqpane is cut and dry but
there are -- there are times that you have to roll with thehmsneith the kids and find out --
find out what's going on and their situations that you have to look at.

Interviewer: Okay. How has Equine Essentials changed the operation of yoroat#3s

Interviewee B: Oh it increased the efficiency amazintilg.-- and | will get back to the
start of my classroom. In the past, class was started belcsaigkit was time, class starts at
the bell because they know what to do, they know the objectiveréhsypying them down,
they know the materials to have out and they know where we're gathghe classroom
and what’'s going to happen. And although | have to start with theuctisn part of it,
they're ready to do and most times they're waiting for me, it used tcelbmttier way around.
So, you know, take too long.
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Interviewer: Okay. Do you feel flexible in your classroom ana/ las Equine Essentials
affected your ability to adapt to situations?

Interviewee B: Oh yes, | think Equine Essentials still giv@s that ability to be flexible. |
don’t think you could have it if -- if you -- this is not the professfonyou if your not
flexible [laughs]. So, no, it is because you -- you still have that flexilafityhether or not to
hand that kid, that detention for that situation or to call them in antHey, look at what
we have here and this one is going to slide. | know we hawmderstanding, where you're
coming from.” No, the flexibility is built in I think.

Interviewer: Okay. And what is the effect of Equine Essknta your own personal level
of flexibility in your classroom?

Interviewee B: | use -- I've always been fairly flexibbait it's helped still maintain
consistency | think with that. It's given me -- it's given rhattframework for consistency
which allows me then to be flexible when | need to rather th#me kids sometimes didn’t
know whether or not | was being flexible or whether or not | was behmgwvn favoritism for
situations. Now for the most part the flexibility for a sitoatmy kids can handle if I'm not -
- if  am not being as consistent because they know they’ll look ane they see -- they see
an exemption to the rule and they're okay with that but all the athes there’s not
emotional -- there’s no emaotion tied to it. If they don’t have thterials then they're okay
but with my built in flexibility they get a by. | have a proceglwhere they have a free blue
ticket, you know, if they don’t have their materials out there’s sthexdility there. If they
are maybe having a bad day they can trade in that blue tickatffeebie. So its -- and the
kids know that because they’re going to have a bad day. So theritle kit of flexibility
that you can build into this and it helps me be consistent for the right reasons.

Interviewer: Okay. How aware are you now of the direction yeuwgamg in your classroom
and has that awareness changed now that you are using Equine Essentials?

Interviewee B: I'm not so sure of the direction. Well mayh#tle bit to the fact that even
now the discipline part of the classroom and the organization of ther@tan and just the
everyday procedures of how | handle my classroom are more organizedns of the
lesson, the lessons we’'re fairly focused and my kids always Wit we were doing but |
think it increases the efficiency if even all the procedures have congistenc

Interviewer: Okay. How aware are you of what you are doing inoyour classroom now
that you use Equine Essentials and has that awareness chmwgdtiat you are using
Equine Essentials?

Interviewee B: Yes, okay its -- | am more aware of the gha@eapart of it. Its -- there’s not

-- there’s not much of me wondering or | should have told them thididnit tell them that.

In the past one day if | didn’t say “Get your book out today” wiatluld that child have been
penalized because he didn’t have his book out, he probably should have. Now tvey kno
what is going to happen in there so I'm more aware walking around, tiley calculators

are not out and ready, they're not ready to go or they don’t havadRkthook or they don’t
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have their objective written down. It's changed what I'm looking atenrms of my kids
instead of just simply presenting the material to the kids.

Interviewer: Okay. How often do you think about your actions and do ytactren your
actions more or less since using Equine Essentials?

Interviewee B: Last year, probably a lot more reflection thayear, it's become -- | think
it becomes a little more proficient at Equine Essentialsydss. Last year there was quite a
bit of reflections. | think you have to learn what's essentigldur room. Find out what you
can live with and what you can live without and that is a persor@side. I've known
others that try to build their rules and how they handle their dassbased around on other
-- other professionals here in campus and that doesn’t work. You dva@mie down and
find out what works for you and what are the non- negotiables in yagsroom and you let
the kids know what your non-negotiables are and what you're willifigxcon and let them
have it, a part of it and they feel like they buy into it betBo last year there was a lot of
reflection, what do | want done? For me a calculator is essentay single day, okay, but
my textbook may not be essential everyday so | tell them. So, you koo give a little bit
and the kids give a lot. So they got -- they bring back a lot of good feedback on this.

Interviewer: Okay. Let’s see. How aware do you feel like yeuaad how informed are you
of your classroom environment and how has Equine Essentials changedeyeluofi
awareness?

Interviewee B: Depends on what part of my class you ard’thaware [laughs]. In the
middle of the lesson when I'm walking around and taking carepfetty aware of what's
going on with most of the kids in the classroom, whether or not thegimewhat engaged
but once we get into some of the small group activity -- wheraliswering kids’ questions
my level of awareness of what's going on with the other 20 in fagscgoes down
significantly but | do feel like for the most part using EquineeBgals keeps my kids on
task better than it was two years ago if they -- if theywkméhat the rules and what |
expected every single day I think they respond better to it.

Interviewer: Okay. And what is the effect of Equine Essenital your overall level of
consciousness in your classroom?

Interviewee B: | would say since | started it's probablye¢he good 80-85% of the time.
When I'm there -- it's because it's a part of my routine andkidg’ routine. If it wasn't

done daily it wouldn’t be there but checking to see if they have shdff out at about -- it

just have it now, walking around keeping them on task, them knowing what their rules are for
having -- what | expect of them. And so it's very easy whenwoudecide what is non-
negotiable in your classroom, you don’t spend your whole time doing tbatg¥t to the
basics on what you think you need to do in your classroom and what youhthikikis need

to have to be successful. And it's not very difficult to maintain #satong as you're not
trying to harp on the little things.
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Interviewer: Okay. And how often do you seek out ways to get latteraching and has
Equine Essentials helped you become a better teacher and how?

Interviewee B: | hope I'm always trying to become adydttacher, now once | learned it, to
practice it, getting it practiced and implemented it on mysctasn, I'm probably not as
good as | need to be. I'm always getting great ideas and wabntitry those but Equine
Essentials was a definite and | remember the realizatiorttudupht | didn’t have discipline
problems and | really didn’t but the realizations of “Why do | htveell my kids everyday
what to do?’ hit me like a ton of bricks and | thought that washnitié change and | think
I’'m reaping the benefits from it in my classroom.

Interviewer: Okay. How do you improve day to day and has Equiren&as helped you
improve?

Interviewee B: | try to reflect each day even though | camdieest, | don't get it done
everyday. Just try to find out what went well, what did not go wélerd was a whole lot
more reflecting when | was implementing Equine Essentials in theabassfinding out just

what | wanted, what | didn’t want. And | changed the rules upgtla bit, after | started

implementing it. | would say that day to day to just have it apdraof my room with my

self as well as my kids. So reflecting on the Equine Es¢erdaly now honestly, is not
really occurring but outside of that | tried to implement somethisg, you know, technique
here or there or a kid that may not be as in tuned to my etassif | can find a way to get
that kid a little more motivated, | try to tackle at least &itea day, literarily tackle -- just
kidding, no. [Laughs]

Interviewer: Okay. How do you solve situations and do you feeHtpaine Essentials helps
you solve situations, why or why not?

Interviewee B: If it's a situation that | have encountered leedmid have experienced before
| typically resort back to previous experiences. If it is aasibn that | have not handled
before | may check with some colleagues and find out what the, ttiits one that |
believe is -- effects -- has a huge effect on not just lhysa my student maybe the
classroom | even seek an administrative expertise in teritmswoto handle it, whatever the
situation might be. Try to get as much involvement to make the bastateand to keep my
personal feelings out of it, try to be objective. Sometimezked other people to let you see
that.

Interviewer: Okay. Do you believe that Equine Essentials hadenyou more or less
creative as a teacher?

Interviewee B: | don't know if it has a huge bearing on mytoriég | would say that that’s
one of my weak traits is being creative. I'm not really gooctedting new things on myself
or myself but when | see something that | want to apply I'm all over it’indéak it a little
bit to help myself but -- in my classroom but | don’t know if my creativity is wery good.

96



Interviewer: All right. Let's see. How thorough are you arel you more or less thorough
since using Equine Essentials?

Interviewee B: More thorough. | feel lot...
Interviewer: More thorough since using it?

Interviewee B: Since using Equine Essentials based on thehfdany procedures -- I've
been always been thorough in the content that | teach but the prociaddirest has helped
my procedures in class, the kids know what to do. | mean down to how tauiirim.sNow,
that may not be, you know, they’re not going to be penalized for turningtsmm in wrong,
because it is not a part of my rules but when they see a teathelieve that when they see
a teacher that has -- the -- how they start the class andebaye consistency, every single
day its done the same way, then that carries over to -ahrtem turning the papers in to
handling all parts of our classrooms. And so | would say that ihélped tremendously on
that for me.

Interviewer: Okay. And what is the effect of Equine Essentia your over all level of
craftsmanship?

Interviewee B: I'm a better teacher, | think -- | know I'noma efficient, | think the kids

respond better, they -- the power struggles are gone. There“Shaojust doesn’t like me”

that's not what its about and | think the kids realize that and | thiekids respond back
better on that case too. So not only I'm more efficient -- evergganthe block, those five
minutes telling the kids to get started and get their stuff oabnsing in very, very handy
this year with shorten classes on the block. So | am -- I'm reffigent, | think the kids

respond better so it's been -- to me it's been a tremendous change over the éet15 y

Interviewer: Do you consider yourself a team player, why or why not?

Interviewee B: | hope so. | -- | try to help other teacherd hlgo try to get input from other
teachers and administrators to make me the best that | c&orbetimes we have tunnel --
we have glasses on that make us look down the tunnel and we cae’'heed to step back
and look at things from the outside and | think that helps if you're a team player.

Interviewer: How do you feel about working alone and are you mdessrinterdependent
since using Equine Essentials?

Interviewee B: I'm okay working alone but I'd rather work hvipeople on there. Equine
Essentials you can adapt it in terms of -- you have to adapt it as a sbletel/e in order for

it to be effective and | say -- but from a school it has to gm fthe teacher up and they have
to buy into it but your rules and your procedures for your classroemaars, they have to
be individual, they cannot be based on what somebody else does, ibleastiat works for
you.
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Interviewer: How rewarding is it to accomplish a task as a team?

Interviewee B: Oh man! It's great, and you take a look atveneir not it's just within your

subject, within the classroom with, you know, the team, each period ideonge’re on a

team. We do a lot of group work together when test are good, th&rogdsthey're on the

team and they do well, down to | guess task test and everylsmgy®u can’t do it alone in
this profession either, you have to be a part of the team but ygou have to understand
what team means.

Interviewer: How cooperative do you see yourself and are you mégssocooperative with
Equine Essentials using your school?

Interviewee B: | think -- | hope to be very cooperative, | hope fromot just faculty
members trying to, you know, be cooperative and give and take fovwehiaave but | think
that the kids see me in the same light and | think that's pasthgfl have success in the
classroom with them. And Equine Essentials | think has helped tbatide you can give --
you can give the kids some -- some relay in what rulege@irey to be -- provide the best
learning environment for the kids and what -- what penalties ang goibe appropriate for
each level. And you let the kids buy into it and do that and its fumeyIll come up with
part of the same thing you would have, okay, or harder.

Interviewer: How independent are you and do you feel that using Egssentials has or
made you more or less independent and why or why not?

Interviewee B: | don’t think it has changed a whole lot in termmypindependence. | want
to work in a group but | do feel like my classroom is based on whetswor me and my
students so there is independence. | don’t expect another teadteat tor tinteract with the
kids exactly the same way as | do. | -- | get personal mittkids, the kids know what goes
on in my life and | try to get to know my kids in my classroom.tThay not work for other
-- for other teachers. That didn’'t change just because édt&quine Essentials. It did take
away the feeling where | thought that | might be picking on tihefore -- before that
procedures were setup but | think my independence in the classrodmouistbe same. |
don’t think Equine Essentials really changed my independence.

Interviewer: Okay. What is the effect of Equine Essentialsaur pverall level of inter-
dependence?

Interviewee B: Not a whole lot, | don’t think -- it's my intepddence from what | have. |
took that interdependence and incorporated it into the policies | havg olassroom but
that didn’t change how | felt beforehand, it's just the way | brirmut and convey it to the
kids.

Interviewer: Okay. And so overall do you think Equine Essentialgsdive thing for the
school or negative?
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Interviewee B: | would say a positive thing. It has been a pesitir -- for me and my
classroom and this speaking from somebody that really keltslhe did not have discipline
issues before she started. And I'm always willing to take ideas in &#nazes me how much
this could improve, some -- some classrooms that have discipline ipotestart with. If |
feel like it made a significant a change as it did inassrioom that didn’'t have a lot of
problems | can imagine the changes that could be made in the classroom that bad issue
Interviewer: Okay. And for you as a teacher do you feel like it's been avpdsiing?

Interviewee B: Absolutely, absolutely and I'll always be lookiogdther things but | think
this one would be hard to beat.

Interviewer: So would you say you’re a better teacher?

Interviewee B: Absolutely, absolutely.

Interviewer: Okay. Is there anything else you want to add about Equine Essential
Interviewee B: No, I like it.

Interviewer: You like it?

Interviewee B: | like it.

Interviewer: All right, that will -- that should do it.
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Interviewer: It turned red, we are now recording. This is fiea€, alright. Have you been
teaching one or two years, three to five years, or more than five years?

Interviewee C: More than five.

Interviewer: Okay, which content area do you teach?

Interviewee C: Science.

Interviewer: And do you use Equine Essentials in your classroom?

Interviewee C: Yes.

Interviewer: And for how long have you been using it?

Interviewee C: Well, ever since it was introduced, so | guessed theopagt of years.
Interviewer: Okay, so when you say a couple, you mean two years?

Interviewee C: Two years.

Interviewer: Okay. Alright, all the following questions ard&exs with Equine Essentials in
classroom engine in mind so when you're asked, that's the direittes® questions are
coming from.

Interviewee C: Okay.

Interviewer: So before using Equine Essentials, how did you getsthicgpmplished and
what do you do now?

Interviewee C: Well, | always had a systematic approach abwking sure class started
out and that everybody you know had the materials and that sort of Bunhdj think with
Equine Essentials, you know, it actually empowered you by giving ydtleabit, little bit
better, even little bit better systematics, | think.

Interviewer: Okay, how has your ability in accomplishing your gomlghe classroom
changed since you've been using Equine Essentials?

Interviewee C: Well, you know, | think one of the biggest thingsitlsatdone for me is, it
gave me an approach toward tardies which can be a problem asd #greured that we
didn’t have near the sharing of calculators that we had in the past.

Interviewer: Okay, how has Equine Essentials changed youl édveontrol in your
classroom, why or why not?
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Interviewee C: Well, | think one of the things it does do a bgiteof, it helps with getting
class started, | think, you know, the kids all kind of know what is egfdesid so you know,
it takes away me having to be maybe a voice, let's get thitaged, it now, basically kids
are ready to go and they have all the materials out, so it helps get starezd e

Interviewer: Okay, do you feel successful using Equine Essentials, whyyaroth
Interviewee C: Yes. I've seen it has a positive effect on my classroom.
Interviewer: Okay, what is the effect of Equine Essentials on your perseebbiesthicist?

Interviewee C: Well, again, | think just, you know, there hasn’t lzelamge difference but
there have been some things that have been different because d\Equseee Essentials and
| think it goes back to dealing with tardies in a systemgim@ach. You know, making sure
kids have the materials and then just getting class started. | think thosththgseprobably.

Interviewer: Okay, how comfortable are you with unexpected ewentsur classroom and
are you less comfortable now that you used Equine Essentials?

Interviewee C: I've been teaching long enough that, you know, nothatly seirprises me
anymore but and | don’t think that Equine Essentials is really whatlized to quell
disturbances, | think it's more of an organizational tool for me, Itdee it so much as a
disciplinary tool.

Interviewer: Okay, how are problem solved in your classroom and how weys are there
to solve problems in your classroom and are there more or lessom®lwith Equine
Essentials?

Interviewee C: Again, you know, dealing with problems, | have atllithe idea of giving
out, potential detention, you know, on several occasions. If somebodyalkig tout or
somebody was disturbing you know and | just have him picked one up analthémem if
they got another one, it was going to be detention but I've not baéea twhole lot. Again,
there is a number of different ways to take care of any kinalflems, | mean, you know,
anywhere from just giving a kid a look, standing next to his dedkuaring him in the
hallway or if you have to send him to the office but | meangthex lot of different ways to
handle that sort of thing.

Interviewer: Okay, how many different ways do you consider asliigesdiscipline
problems in your classroom?

Interviewee C: How many different ways? Oh, I'd say estyation is different, so you
address every situation in a different manner.

Interviewer: Okay, how has Equine Essentials changed the operations of ysuooctes

Interviewee C: Again, just organizational and more systematic.
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Interviewer: Okay, do you feel flexible in your classroom and haw Equine Essentials
affected your ability to adapt to the situations?

Interviewee C: Yeah, | think there’s still flexibility built ibecause | think, you know, kind
of at the beginning of the year, and then even at the beginnitng aemester, you kind of
outlined things and then, you know, it doesn’t require near as muchiaitafter that so, |
think, it’s still largely to have flexibility.

Interviewer: Okay, and what would you say is the overall effect of Equirentzds on your
level of flexibility.

Interviewee C: Well, you know, it puts some rigor in place whietws you to be more
flexible in a later time.

Interviewer: Okay, how aware are you now in the direction you weiag in your
classroom and has that awareness changed now that you are using Equinal€ssenti

Interviewee C: | guess the direction of my classroom rdadlsn’'t changed. It's just the
effectiveness, | think, the effectiveness has probably increased.

Interviewer: Okay, how aware are you of what you are doing novoumn glassroom that
that you used Equine Essentials and has that awareness changed tngowu thee using
Equine Essentials?

Interviewee C: Again, just, you know, it gives you a systenairoach and therefore, it
adds to your organizational skills, I think.

Interviewer: Okay, how often do you think about your actions and do yactreth actions
more or less since using Equine Essentials?

Interviewee C: | would say that probably not anything has been affected.

Interviewer: Okay, how aware do you feel like you are and hoarrimdd are you of your
classroom environment and how if at all, has Equine Essentiafggethayour level of
awareness?

Interviewee C: | don't feel like it's changed the classraamzironment, you know, other
than just that there are systematic expectations and | damkt thet's created any problems
whatsoever and my awareness of that environment has probably been the same.

Interviewer: Okay, and so, what would you say is the overall effeEtjuine Essentials on
your level of consciousness?
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Interviewee C: Well, | guess my level of consciousness hashawtged, you know, my
expectations have changed slightly and it made us more organizedhydi® hthink that's
really the major effect.

Interviewer: Okay, how often do you seek out ways to get bettehitepand has Equine
Essentials helped you become a better teacher, and if so, how?

Interviewee C: Well, you know, | had to probably readily admit tititn’'t go out and seek
out ways, but, there’s always going to be things that come yourmaeducation and well it
be from other teachers or from you know, in service or seminatsdtteof thing, and most
things | come in contact with, | don’t readily picked up because, these’'t been a lot out
there that I've felt like it's going to help. But this is someththat, I, you know, as soon as |
heard it, | knew | liked it and so | picked up on it and sure enough, | ikimkelped me be
a better teacher.

Interviewer: How do you improve day to day and has Equine Essehgfied you
improved?

Interviewee C: | think, hopefully you're improving everyday, | me# that's your goal,
hopefully you are improving everyday, and so, you learned sometloog;gme in contact
with something, each and every day, and Equine Essentials has toe¢nhat | have used
for the last couple of years and been able to utilize it, beentaldnow when to use it and
when not to use it, and certainly, increased my effectiveness.

Interviewer: Okay, how do you solve situations? Do you feel thatnEdassentials helped
solved situations, why or why not?

Interviewee C: Again, | think, if anything, Equine avoids sitwai It helps us avoid
situations because it gets class started in an orderly anemsyst way. It lines out
expectations so that there’s no question about what kids are supposed &mthavhat they
are supposed to be doing and so, it probably avoids situations rather thanshead with
situations.

Interviewer: Okay, do you believe that Equine Essentials hedenyou a more or less
creative as a teacher?

Interviewee C: | don’'t know that it's affected my creativity.

Interviewer: Okay, how thorough do you consider yourself and are yae wr less
thorough since using Equine Essentials?

Interviewee C: I'm fairly thorough and | would say | was mtrerough since I've been
using Equine.

Interviewer: Okay, what would you say is the overall effecEgfiine Essentials on your
level of craftsmanship as a teacher?
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Interviewee C: Again, | don'’t feel like it's affected myaftsmanship other than just, to help
me be a better teacher because I'm more organized and more systematic.

Interviewer: Okay, do you consider yourself a team player, why or why not?

Interviewee C: Yes, because | want to try to do what everyegpected to do, | want to
try that if you know, if the team of teachers is expectedot@ certain thing, and | want to
make sure I’'m doing my part to get it done | want to live withiem same framework that
everybody else is living with and I'm not comfortable going out éhand being a
[Indiscernible] [00:10:38] and doing my own thing.

Interviewer: Okay, how do you feel about working alone? Are you nuordess
interdependent since using Equine Essentials?

Interviewee C: Well, I'd like to hear what the other teaslae doing, I'd like to know that
the other teachers are being successful with it and that #weythe same expectations as |
am, and so, | think interdependence is very important.

Interviewer: Okay, how rewarding is it to accomplish a task as a team?

Interviewee C: Oh | think it's, you know, whenever I've been d phma staff that has
always been on the same page and everybody’s has the same expectations ariadabbw t
on making sure those expectations were followed, it's a great feeling.

Interviewer: Okay, how cooperative do you see yourself? Are yare or less cooperative
with Equine Essentials used in your school?

Interviewee C: Probably more cooperative just because, you knowpdiimof a larger
process.

Interviewer: Okay, and how independent are you? Do you feelisie Equine Essentials
has made you more or less independent, why or why not?

Interviewee C: No, | don’t think so. | think | don't feel thatdVost any independence
because I'm being a part of a team project.

Interviewer: Okay, what is the overall effect of Equine B8aks on your own level of
interdependence, do you think?

Interviewee C: Again, | think , anytime you are doing somethéng #&eam, or as a staff and
| realized not everyone is on board with this, but anytime you'negddithink it does helped
your interdependence and it does help the school as a whole.

Interviewer: Do you think the whole school should do it, using Equine Essentials?
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Interviewee C: Personally, yes, | think it would be helpful forrgwedy to buy into the
same system, and I'm just like anything, just like anythinggeverying to do, | think if
everybody can buy into the same system, it be a lot easier for kids and teachers.

Interviewer: Yeah, I've had, that question’s been quite mixed btilere anything else that
you think you want to add about Equine Essentials or your thoughts about it that | di@n’t as

Interviewee C: Well, you know, it's not really rocket sciente,very simple, there’s really
not a lot to it, and | think so many times in education, we knowenleoking for rocket
science but you know, basically simple things make a big difference.

Interviewer: Okay, alright, that concludes my questions for you, | really cpferet.

Interviewee C: Alright, fairly famous.

Interviewer: Yeah, it's supposed to be.
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Interviewer: Okay, we are now recording.
Interviewee D: Okay.

Interviewer: Yeah, this is pretty sensitive recorder s¢ $peak normally, it'll pick up
normal voice.

Interviewee D: Okay, all right.

Interviewer: Have you been teaching one or two years, thréeetgdars, or more than five
years?

Interviewee D: More than five.

Interviewer: Okay, what content area do you teach?

Interviewee D: Science.

Interviewer: And do you use Equine Essentials in your classroom?

Interviewee D: Yes | do.

Interviewer: And how long have you been using it?

Interviewee D: Since my second year.

Interviewer: Okay. Now all the following questions are askatth Equine Essentials in
mind and classroom arrangement in mind, okay? And some will pestaefore Equine and
some investigate the difference between before and after.

Interviewee D: Before and after, okay.

Interviewer: So before using Equine Essentials, how did you getsthicpmplished and
what do you do now?

Interviewee D: | try a lot of different things, some of thenrk, some of them didn’t. And
actually, I've had problems with classroom management and discg@inee | started doing
Equine. Prior to that, there were some things that | did, veryasitoilEquine but, oh | liked
the methodology that it presented more the how to so it made ldesaripler. So, it was
honestly, kind of hit or miss, some days were really good, and soraeveag not very good
and | feel like that was my fault because | wasn’'t managing it asawékould have.

Interviewer: Okay, how has your ability in accomplishing yourlgy@a objectives in the
classroom changed since you've been using Equine Essentials?
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Interviewee D: | think it has increased, it's much betterah get a lot more things
accomplished because | don’t have to spend all my time dealing digtlipline and
organization and all that and it just works a lot better.

Interviewer: Okay, then how is your confidence level now that youEgsene Essentials
compared to before using it.

Interviewee D: Much greater.

Interviewer: Has Equine Essentials changed your level ofalantyour classroom, why or
why not?

Interviewee D: Yes, it has. It's very simple to use, once youhgekids trained in essence,
they know what to expect and | think part of it is just them knowing ¥ehexpect and them
knowing the consequences that will take place if they don’t conmalyitgust, | don’t know,
the class seems, all the classes seem much calmer lgynuairage, it's just not as chaotic
and they have a, | guess you should say ritual that we do, just you koawye get class
started and it just works a lot better.

Interviewer: Okay, do you feel successful using Equine Essentials, whyyaroth

Interviewee D: Yes. | can get things done, | have better, 'mggtm say control but not, |
have better control of a classroom, | have better control of therkigeneral, we can get
more done, | don’t have to spend all my time, waste a lot of timéaohing and it just, |
feel much more confident using Equine and it’'s probably, I've beendbad different, you
know, oh this is how you should manage your classroom, that this oneimpe and so
easy and I'm so sold on it, | really liked it.

Interviewer: Okay, so what do you think is the overall effecthef Equine Essentials on
your own personal level of efficacy in the classroom?

Interviewee D: | think it's had a great deal of effect, pesitffect. It's just my whole class
is calmer, I'm calmer, | just don’t have to waste that muate tin general and | can get a lot
more done teaching and everything. Just it runs smoother, the classroom runs smoother.

Interviewer: Okay, how comfortable are you with unexpected ewentsur classroom and
are you more or less comfortable now that you use Equine Essentials?

Interviewee D: Comfortable, I've always taught a group of stigdthat were maybe more
of a discipline management ‘cause |, more of a discipline neanaigt problems sometimes,
just because of the level that they're on and there wereyslthangs that will come up and
some of them were crazier than others but and it used to redigrboe and kind of throw

me off and now, | really don’t have that many problems, | dorvehhat many crazy things
happen and I think part of that is the way | come across to the stehthe students know
what to expect of me and they know what my expectation is of #mehi just don’'t have as
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many things happened and so, and it's easier to deal with thoge that do happen since
I've used the Equine.

Interviewer: Okay, how are problem solved in your classroom and how weys are there
to solve problems in your classroom and are there more or lessos®luith Equine
Essentials?

Interviewee D: More solutions, | try to, would you repeat the first part?

Interviewer: Sure, how are problems solved in your classroom andnlaoy ways are there
to solve problems in your classroom and do you feel like there’s ardess solutions by
using Equine Essentials?

Interviewee D: Usually, problems are solved calmly and howymaays are there probably
as many different incidents and different kids as there laeee’s a different solution with
every one of them, it's a different personality and you can,know, have to deal with them
differently. And actually, | feel like | have more solutionsiwiEquine because | don’'t have
to deal with a lot of basic kinds of you know, get in your seat and g@ti do that kind of
thing so you don’t have that problem to deal with and it’s just, | don’t know, it just mékes |
easier, it makes it lot smoother, it makes the classroom run smoother.

Interviewer: Okay, how has Equine Essentials changed the operations of yaooaéss

Interviewee D: | have a much better, | don’t know how to sawpuitime for the kids to do,
they get used to it, much more quickly. They know there’s a routinehaydknow what to
do, once you've kind of trained them and sometimes after you comefroatka holiday,
like the Christmas holiday, you kind of have to retrained and youhaag new students and
you’ll have to train them but it’s still, they snapped back into that routine anaWwesome.

Interviewer: Do you feel flexible in your classroom? Has Eqliesentials affected your
ability to adapt to different situations?

Interviewee D: Definitely. | feel really flexible. I've alwa been sort of flexible anyway but,
| think because the kids are in that routine of doing the same themgday in essence, that
it's just easier to get things going and you know, something happenmate, you know,
some piece of equipment or work, or whatever, and it's not like thiel'&@oming to an end
because the kids are under control and I'm under control and so, you knovanyostckind
of change what you’re doing and move on down the road.

Interviewer: Okay, and what would you say is the overall effect of Equirentzds on your
level of flexibility.

Interviewee D: | think it's increased it. | know, when | fistarted teaching, | had some
students that were major behavior problems and | feel like, had | bhagr,known about
Equine and had | been doing it, it would have made my life andlood pressure much
better because you know, it was, | spent all my time dealingtinétim and well not all of it
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but a good portion of it. | would get all upset and | just feel, 1d&det more flexible because
| don’t have to deal with all the junk and it's more relaxed, hore relaxed, life is much
simpler with it.

Interviewer: Okay, how aware are you now in the direction you@rggn your classroom
and has that awareness increased or changed now that you are using Egunine$=ss

Interviewee D: Much, very positive, much easier to figure beatdirection, much easier to
keep everybody going in the direction that | want them to go. If wd te&ind of change
direction and add something or take away something, it's much bas&use, there again, |
don’t have to deal with all the silliness and you know, once again, |,khey know what to
expect of me and they know my expectation of them and most of tieecomplying, | have
a few that are, trying to push it everyday, but, that's okay, Isggined’s their job and my job
is to show that they can’t push the button.

Interviewer: Okay, how aware are you of what you are doing in glasisroom now that
that you used Equine Essentials and has that awareness changedtnmu theed Equine
Essentials?

Interviewee D: Yes, definitely has changed much more positiees used to be things that
| wanted to try to do in the classroom like teaching diffelesdons, that | really couldn’t do
because | really wasn't that good at handling the classroomgaiaeat and the discipline
and | think it's helped a lot.

Interviewer: Okay, how often do you think about your actions and do yactreth actions
more or less by using Equine Essentials?

Interviewee D: More but in a positive way, you know, like oh wow, thally worked well
or you know, that didn’t work and | could have done it differently, and lefleat. | keep a
journal and | also keep myself, | keep notes on, you know, different leasdrstuff, and I'll
write myself a note if there is something that didn’'t work #&nkdad anything to do with
discipline or could have, like say we were doing a lab or somethinghansiamething that |
had noticed before that could be a discipline issue or it could be wn wsth safety. |
noticed it more and | think | have more time to think about that tymsoé since everything
is going smoother, more smoothly than it was before.

Interviewer: So, do you feel that Equine Essentials has affected youolegééction?
Interviewee D: Oh, definitely, definitely, positively, yes.

Interviewer: Okay, how aware do you feel like you are and howrnrdd are you of your
classroom environment and how if at all, has Equine Essentialgetharour level of

awareness?

Interviewee D: It's increased a lot more of awarenesausec| can, | have a little more
control over them and there are some classes that are more difficult then ibthencreased
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my awareness because | can tell more what's going on and | thinkgbjusist in the middle
of this, well, it's a train of thought. I'm definitely more award know it's made me more
aware because | have a calmer classroom.

Interviewer: Okay, and so, what do you think is the overall etie&quine Essentials on
your level of consciousness?

Interviewee D: Definitely increased it. | would just say, it's inceelas, very positively.

Interviewer: Okay, how often do you seek out ways to get bettehitgpand has Equine
Essentials helped you become a better teacher?

Interviewee D: Yes and yes. Daily, | really do try to fththgs there may not, it may be just
some little something but | really do try to find something evayythat | could do better
tomorrow that | could have done better with that lesson and | mgkelina note of it and
it's the teaching, it's not just, used to, how could | control thissclzetter and you know, |
was concerned more with the discipline issue and now it's more, how touéke this
lesson better, how could | teach this in a different way, what kitebohing method could |
use to make it better and it makes a big difference. | don’t taweaste time once again,
waste time, fill them with the discipline constantly. | meastjll have, you know, discipline
issues but 1, it just as, there’s so many last issuesl tbatild actually spend more time
thinking about what can | do better to make myself a bettehéeand do more interesting
things to get the kids engaged more in the lesson on what we're dtneg than, how can |
keep them under control.

Interviewer: Okay, how do you improve day to day and has Equine Edsdrglped you
improved?

Interviewee D: How am | improved? | try to keep my attituttere positive and some days,
it could have been health issues or whatever but | was not a vetiygopsrson. And since
I've had the change in the classroom with the discipline manageitie made me relaxed,
i's made me happier, it's made the room more relaxed and wkindrof have more fun
when we’re doing the lesson and we have more time to answer questibng®u know,
talked about different things in relationship to whatever lesson | hadpe be teaching and
| think it's helped there again, because | don’t have the discigses and you know,
there’s a lot of the ways that | try everyday to make myadbetter person and a better
teacher, just, you know, although that worked really well or whateveefiecting once
again, what | had done that day or it wow! That really worked laaitdwas really exciting so
and | think it’s...the biggest part of it | honestly believed has beemanohg to deal with
those discipline issues constantly and the classes are antitte under control and
everybody is kind of heading in the same direction instead of 50 different directions.

Interviewer: Okay, so how do you solve situations and do you feel thate€Egssentials
helps you solve situations, why or why not?

Interviewee D: There is, now let's see how | answer thigfindely think Equine helps
because there is more of a, there is more consistency, the kidsvkmaiwio expect, you
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know, if they talked and they know what to expect or by act out,khew what to expect
and | just reinforced that on a daily basis and they know the liave a situation that really
gets out of hand or somebody does something really stupid, they thadwhere’s no
guestion about it, they know they thought me out of it, it's, you knowjghidhat’'s going to
happen to you and that’s it, that’s just the way | deal witingt they know, I'm going to be
consistent about it and that’s...

Interviewer: So Equine Essentials has helped that situation?
Interviewee D: Oh yeah, oh yeah.

Interviewer: Do you believe that Equine Essentials has made iymueaor less creative as a
teacher?

Interviewee D: More. | have more time, | have more time tarbative to come up with
things and try different ways to teach things and | don't have to,kyaw, try to do
discipline management or whatever as much because the kids amlclorand definitely
made me more creative.

Interviewer: Okay, how thorough are you and are you more srth@sough since using
Equine Essentials?

Interviewee D: I'm more thorough, I'm not as thorough as | need to be,slanedys things
that |1 need to do better and to follow up on here, however but | do havdimer® follow
through on things and definitely because of Equine Essentials, you knowagaioel don't
have to waste time sitting there writing 700 detention formgwsid/ou know, stupidity that
| used to have to deal with and | don’t have to do that anymore.

Interviewer: What is the effect of Equine Essentials on your level of mrafiship?

Interviewee D: | think it's increased it because | don’t,l da other things besides worry
about how am | going to get this class under control, | can comethpywu know, what
kind of project could we do to teach this concept or you know, what kinttlefthing can
we do instead of taking notes but we need to take notes, how could wét make creative
and you know, how could I, what video could | show them that would reinforcewd s
doing and, it just, it gives me more time to come up with thingase in the classroom
because I'm not having to call parents, come visit you and you krealwdth things like
that. It gives me more time to do other things that | make ierpositive and then those
things, when | use them in the classroom, the kids enjoy it more aedstanttd what they're
doing better hopefully and that even decreases any discipline ppobbause they're more
engaged in what they’re doing. So | think it's helped a great deal.

Interviewer: Okay, do you consider yourself a team player, why or why not?

Interviewee D: Definitely a team player, | have learnednsich from my fellow teachers,
had it not been for my mentor and my department head and the regtd#partment, the
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first two years | taught, | would have not have lasted, | probablylam't have lasted the
first year had it not been for them. And they were just positivehatpbd me through things
and I've always been gregarious and liked to worked with other people€raral people
person so that, you know, that makes a big difference. And | try to hredp mtople if | see
there’s something, like in our department, and we do IPC things togetlzeof my other
teachers and |, we do planning together and it's great, it's ddtter than trying to do
everything on your own, because everybody does things a littleffleitetiitly and you could
learn from that and hopefully, they learned from me and | knowndelafrom them. So, and
one of them has only been teaching two years and this is jus¢¢mrd year and then one of
them, this is her first year to teach but, everybody brinigs & the mix and that’s just in
that small room and | definitely consider myself a teamegslaymean, without a team, how
could you have a faculty if you weren’t a team, | mean, | know yauddcbut | think we
would all be, or we all are so much better ‘cause | feel like,hee have a team and most
everybody that I'm around, maybe it's just my perception of thenpaaks of that team,
everybody tries to help everybody else with discipline issueteaching or just being
friends.

Interviewer: Okay, how do you feel about working alone? Are you nuordess
interdependent since using Equine Essentials?

Interviewee D: Does it bother me to work alone, | was an dmlg eand I'm always doing

things by myself and so it, | got a lot of things done by my&ait, | really liked that

interaction with other people and | really liked to go work by nfyemetl do things and then
go work with the group of people and...

Interviewer: Has Equine Essentials affected that though?

Interviewee D: Yeah, | mean because | have more time, digaia to do things, I've more
time to do planning and things like that, | know | was going to sayesong that, | don’t

feel like I'm out in the cold when | worked by myself, | meanaase | have that framework
of Equine to work into, but it didn’t, it's fun to work by myself but, arget a lot done, but |
really enjoy the interaction of the team too and | think havingakfxt time, there again,
makes a big difference.

Interviewer: Okay, how rewarding is it to accomplish a task as a team?

Interviewee D: It's awesome, it’s fun, it's fun to accomplistigdgs by yourself but it's
more fun to work with a team. It just, just something fun about it.

Interviewer: Okay and how cooperative do you see yourself andoarangre or less
cooperative with Equine Essentials when you use it in your school?

Interviewee D: | would say that | try to be cooperative, agdal mean the way | feel, | feel
like I'm cooperative and a, | think if everybody was kind of doing #ame discipline
technique, we could learn from each other by, you know, people saying,lwitethis, and

it worked really well or you know, | didn’t do that because of thasoa or that reasoning.
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And if you pay attention to what other members of the team san learn a lot, just from,
you know, that didn’t work for them or that didn’t work for them on the other hand.

Interviewer: How independent are you and do you feel that usingh&dessentials has
made you more or less independent, why or why not?

Interviewee D: I'm really pretty independent, always had bésnhome, work, whatever,
other than maybe giving me a little more time, | don’t know Eagiine has really made a
huge difference there but I'm sure it's affected me becawmstéstthe way | discipline my
classroom and I'm always, you know, tell people, | know this workshatever for me so |
don’'t know, | wouldn’'t say it made a huge difference, it made miyrdaat much more

independent but it's helped.

Interviewer: And what’s the overall effect of Equine Essent@isyour own level of
interdependence, do you think?

Interviewee D: | would say I'm a stronger person and a straegeher for using it and |
would say that I'm better, | don’'t know, read the question to menabacause | started to
say it was not going where | meant for it too.

Interviewer: What is the effect of Equine Essentials on your own level of ipeardence?
Interviewee D: | don’t feel but | have to have somebody toaokynow, ask permission or
whatever but | would say working through problems or different kinds lagsmom
management issues. We have discussions about it so probably edctéas level by
bouncing ideas off of each other, maybe.

Interviewer: All right, well that concludes our interview.
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Interviewer: Alright, this is Teacher E. Alright, so here gege so have you been teaching
one or two years, three to five years, or more than five years?

Interviewee E: More than five years.

Interviewer: And which content area do you teach?

Interviewee E: | teach English.

Interviewer: And do you use Equine Essentials in your classroom?
Interviewee E: Yes | do.

Interviewer: How long have you been using it?

Interviewee E: This is my second year.

Interviewer: Is this the second year for your school?

Interviewee E: Yes.

Interviewer: Okay. Now all the following questions are aswatth Equine Essentials in
classroom management in mind, so when you give your answer, just remember that.

Interviewee E: Okay.

Interviewer: So before using Equine Essentials, how did you getsthicpmplished and
what do you do now?

Interviewee E: Before using Equine Essentials, | put up with guiv little things because
| felt that there was no way to address the little thiBgsically, | felt that my only options
were put with whatever the behavior was, talk to the student odks&ddassroom, call the
parent or write the student up is always the last thing thatwgu to do. So basically, |
would end up just putting up with a lot of silly little thing. Now wilguine Essentials, the
reason | love it so much is that it gives you some small st¢ydbnecan take to take care of
all the little things that when you mixed them up altogether becrhage problem and
make it very difficult for the teacher to teach and the student to learn.

Interviewer: Okay, how has your ability in accomplishing yourlgy@a objectives in the
classroom change since you've began using Equine Essentials?

Interviewee E: Can you repeat the question please?

Interviewer: Sure, how has your ability in accomplishing your ggoal objectives in the
classroom change since you've began using Equine Essentials?
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Interviewee E: [Indiscernible] [00:02:27] here to teach.

Interviewer:  Okay, how has Equine Essentials changed your déveontrol in your
classroom?

Interviewee E: Dramatically.
Interviewer: Why or why not?

Interviewee E: It changed my level of control dramaticallyah deal with the small things
as | stated before and also, it's very helpful becausegets&the culprit directly as opposed
to lecturing the whole class or punishing the whole class and edsoely discreet like for
example today, | gave a lunch detention, | simply have the lunch detentioana/é think
that only the student who received lunch detention and the ones that haw@Rkitew that it
even happened. And so, handling discipline problems is and of itselbidesd distracting
than it was before.

Interviewer: How is your confidence level now that you use EgHssentials compared to
before using it?

Interviewee E: It has improved dramatically. | feel likeahde myself, before, you know,
you asked me that question before about how, | think something aboutdhawged, how |
managed my class before, another one of my management technicgiés always be
serious because | found that | joke around or smile, that | would:¢wgeol of the class and
now, | feel like | can let my personality come out because/é laaway to get the class back
in control, you know, after we have fun and you know, laughed about somdthingd've
read, or funny things happened in the classroom and after that's ewvel don’'t have as
much trouble, you know, pulling in the reins and getting back to business.

Interviewer: Do you feel successful using Equine Essentials, why or ety n

Interviewee E: Yes. | feel successful because I've sagork with all calibers of students. |
do not have AP classes, | have all either “regular’ studentsl agb have lower level
students where | worked with TAKS tutoring and the system workis @ieryone or for
everyone not just for, you know, the students who already don’'t haveadd thscipline
problems to begin with.

Interviewer: Okay, so what do you think is the overall effect of Elssentials on your
level of efficacy?

Interviewee E: | think that it's impacted my effectivenadst. It makes it easier to teach,
instead of, and in fact, you know, | was afraid because | thought thaght make tensions
and conflicts greater between teacher and student but | found itjustit@e opposite and
I’'m not as tired at the end of the day, | feel like that, thaa$ a better teacher overall and
the students are learning more.
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Interviewer: Okay, how comfortable are you with unexpected ewentsur classroom and
are you more or less comfortable now with Equine Essentials?

Interviewee E: I've never been that comfortable with unexaeevents in my classroom. |
liked, you know, order and routine but | guess I'm more comfortable thanebdaeécause I'm
just more comfortable overall. This is the most practical, mesiistic classroom
management technique that I've ever had and this is Myyé8r to teach and you know,
after 10 years, as teacher you’'ve been to many, many classranagement trainings and it
seems like the over arching theme of all of those trainings ipakewas simply to be nicer
to the kids and learn more about them and they would behave betteonEhis the first one
that ever said, step one, do this, step two, do this, step three, do this and | reathalilesd

| believed and | have seen to be true that if the teachem®lthe steps, that they worked
and you will have success.

Interviewer: How are problems solved in your classroom and how magy are there to
solve problems in your classroom and are there more or lessossluvith Equine
Essentials?

Interviewee E: Problems are solved following the Equine Estsemii@agement system. But
| do believe that one of the keys to the effectiveness of themsyis that the teacher must
keep everything positive. And also, the Equine Essential is not alpmwtex trip, it's about
respectfully getting control of your classroom and respectfullyrimiog the rules and the
procedures that are necessary for the teacher to be ablehotheastudents, to be able to
learn. Did | answer the question?

Interviewer: Yes, yes. How many different ways do you consadkeiressing this one
problem in your classroom?

Interviewee E: One? Equine Essential.
Interviewer: Okay, how has Equine Essentials changed the operation of yourortdss

Interviewee E: You're right, these sound like they are the sprastions. My classroom is
more orderly. | feel like | have better student participatidieel like things get done more
quickly, | feel like | can pay attention to what each and everyesit is doing and whether or
not he or she is participating, all positive things.

Interviewer: Do you feel flexible in your classroom, and howHgsine Essentials affected
your ability to adapt to situations?

Interviewee E: | would say | feel flexible, | mean again, like previous question, | don’t
like unpredictableness but | really feel like teaching is vienyean there’s a flow to it, once
you get to know the students, you know, you can expect, you know, ther&sn ce
expectations and in general, | feel like Equine Essentials pistsrthings go very smoothly.
| don't feel like there’s a lot of unexpected situations, is noty know, like in the past,

Equine Essentials, there will be lots of conflicts, and the weguld handle it would depend
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on the day, how | was feeling, how frustrated | was at that point and now, you krfawaas
unexpected things happening, it just doesn’t seem to be the sagheflpvoblems as it was
before | used the system.

Interviewer: Okay, and what’'s the overall effect of Equine Bsss on your level of
flexibility?

Interviewee E: | mean, | guess I'm still flexible butekf like, | don’t know, | mean that’s
hard for me to say, | mean | don't really, | guess, | don’tlyes¢e it's changed my
flexibility, it's made it where it's not as necessary toflexible, you know what | mean?
You can sort of follow the same procedure and routine everyday anldegsame positive
outcome.

Interviewer: Okay, how aware are you now of the direction youevgaing in your
classroom and has that awareness changed now that you are using Equinal€ssenti

Interviewee E: | don’t understand the question, what do you mean the direction?
Interviewer: The direction, or you know, where you want to go to, and...

Interviewee E: Like where, as a student, start with a oeldgel of ability and where | want
them to go or like |1 want to read this book and then this book and then this book...

Interviewer: Right, the flow, you know, how you move from lesson to lesson or from....
Interviewee E: Oh ok, | see. | feel organized, | mean | never felt like disiaegl.

Interviewer: Do you feel like its changed the start of yodass for example, like when
you're trying to start class, is it different using Equine Essentials?

Interviewee E: Well, actually, that is my weakest thing yieiar and that is one thing that |
have learned this year and compared it to the last yeds thally important and that’s one
thing that I'm going to do differently. Well, last year, | ligdocused on the starting of the
class and the having quiet and this year, I've used the Equine iBlssembre, you know,
after classes started to, you know, to keep them on task and to s, haeally haven't
done the whole, you know, stop talking and face the front, this year. Anohdl that it did
make a difference between the [Indiscernible] [00:11:59] laat wad so | planned on
implementing it again next year.

Interviewer: So when you did use it, you found it to be positive? A positive thing?

Interviewee E: It's very hard to do, very hard. It may just havdo with my personality, it
just seems like to me, that's a battle every single dayl &vadl other teachers, you know,
stuff that | don’t know if you want, it might be hearsay but I've lother teachers say that |
just cannot give them to be a 100% silence as soon as the belbrifidsdo that, | have to
really alienate students to be really mean. So, as far as startinggbevith absolute silence,
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that has been really hard for me. Now, like | said before ykest was better and partly was
that last year, | had a sponge at the beginning of every cldgben this year | was going to
try to do the whole Equine Essentials where you just quiet a pidant. But | found that, |
have more success when | actually have a sponge and then try taheakée quiet as
opposed to nothing and then just try to make them be quiet. That is tla& @sogram is
concerned has not worked as well for me, like the starting térsg, but the whole wiggle
way then whack, that has been really helpful.

Interviewer: How often do you think about your actions and do you reffeetctions more
or less now that you’re using Equine Essentials?

Interviewee E: Well, | in essence believe that pretty mwenyeproblem in my class is a
direct result of my actions, or every ongoing problem, so | meiéimevery issue that comes
up, | think about, am | responding in a professional and an emotionavdalthink before
Equine Essentials, it was a lot harder to respond in an unemotional way.

Interviewer: Okay, how aware do you feel like you are and howrnrdd are you of your
classroom environment and has Equine Essentials affected that at all?

Interviewee E: | was never able to before Equine Essentials shalent conferences at my
desk, one on one, while the rest of the class worked on something andytaurkepw, that,
in and of itself shows how much more aware | am of what the witaés is doing. | mean
before Equine Essentials, | would have never dared to even sitadgkyl would have been
up around the room and with Equine Essentials, I'm able to havdiagnaonference, with
the student one on one while the rest of the students are either aognessays or doing
something else when | finished with that student, | call on tRestedent and so it's really
helped me with one on one time of each individual student whiléstillg able to maintain
good control of my classroom.

Interviewer: What do you think is the overall effect of EquineeBsals on your level of
consciousness as a teacher?

Interviewee E: | think it has impacted it greatly.

Interviewer: How often do you seek out ways to get betteraathieg and has Equine
Essentials helped you become a better teacher and, if so, how?

Interviewee E: Equine Essentials has definitely helped me leeadmetter teacher because |
can control my classroom better. It helps me be able to actealth and the students are
able to actually learn. Now, that’s kind of two questions. You até@dme how often |
searched out ways to become a better teacher?

Interviewer: Yes.

Interviewee E: Well, | often, | guess, | read you know, books amdesroutside of school
about techniques, I'm always looking for interesting articles iganimes that my students
might be interested in that | can use as reading exerdidesed something on TV, or | see a
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DVD that | think might be educational, | investigate that. | readectirevents and anything
that has to do with education, of course, | pay special attention to that, so all those thing

Interviewer: Okay, how do you improve day to day and has Equine Essémiped you
improved?

Interviewee E: One of the things that | do to improve day to slgyst like what | said
before, you know, that Equine Essentials is kind of a new process ®vereif | did it last
year. I've tried some things within the system a little bitedently this year and one thing
that I'm hoping to do to improve is to, you know, tweak the start o€ldmes period by using
what | learned last year and comparing to how it works this e I'm going to combine
the two and see if | can get a better result next year, but it has defirifedgme.

Interviewer: Do you believe that Equine Essentials has madengoel or less creative as a
teacher or affected you at all?

Interviewee E: | don’t think it made me more or less creative, no.

Interviewer: Okay, how thorough are you and are you more srtfegough since using
Equine Essentials?

Interviewee E: | think I'm more thorough and I think I'm pretty thorough.

Interviewer: And then you’re more so or now that you're usiggie Essentials, is that
right?

Interviewee E: Yes. | think I'm more thorough just because it's easier to be

Interviewer: And what is the overall effect of Equine Essent@an your level of
craftsmanship as a teacher?

Interviewee E: That's a strange question. Level of craftsmanship?

Interviewer: I'll explain how, I'll explain that theories behititese questions after we're
done if you want, but if you don’t have any answer, that’s fine.

Interviewee E: My level of craftsmanship as a teachereven thought myself as a
craftsman. | mean, are you talking about creativity or craftshighd-or the pride | have
taken in my job or...

Interviewer: It's truly all those things.

Interviewee E: Well, | think that it's given me a lot more confidence andftire that pride,

confidence translates to pride and then the pride translates tmgvemtontinue to do my
best everyday, if | have to use craftsmanship.
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Interviewer: Okay, do you consider yourself a team player?
Interviewee E: Yes.

Interviewer: Okay and how do you feel about working alone? Are you moress
interdependent since using Equine Essentials?

Interviewee E: | am a social person, | think that the natutbeojob of teaching is pretty
solitary most of the time, | think you are alone and I think shathy, so many first year
teachers give up and leave the profession because you're alogewahdve no one to help
you and it's hard. | don’t think that Equine Essentials has affdat@dor whether or not |
worked with other people. | think that as a teacher, you're justafcatone unless you
collaborate with someone on something, a project or something that you're geagho t

Interviewer: Do you feel that Equine Essentials has affepped level of cooperation as
well as others within your school by having it there?

Interviewee E: Well, to be honest, I've kind of a negative etisdtar as some people don’t
buy into it and therefore, they don't use it but | think that the ovtes do use it are in
agreement that it works really well and | do think that enough pag@ the system that the
students expect it. Now, | could say that if, if the programewest widely accepted by
everyone and the principal didn’t support it and as most teachers agpta#é with it, | could
see how it's going to be a huge bone of contention and cause atidotloie especially for
the teachers who are trying to use it and the ones who are not.

Interviewer: Do you feel that Equine Essentials at your schaohtele you more or less
independent?

Interviewee E: More.

Interviewer: Why or why not?

Interviewee E: Well, | can handle everything pretty mucminclassroom myself. | think
I've written up, maybe two students this year. | don’t need the asim@tion to solve my

problems so therefore | am independent.

Interviewer: And this is the last question, what do you think the dwveffaict of Equine
Essentials on your own level of interdependence as a teacher?

Interviewee E: Interdependence? You mean dependence on others and on the
administration? Another teacher?

Interviewer: Well, interdependence we’re referring to likes kind of a combination of

being independent as well as you know, relying on others, do you feed iffected how
you’re working with others at all?
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Interviewee E: No, not really.

Interviewer: Alright, that concludes our interview and then, so knmgto stop recording
now.

Interviewee E: Okay.
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Analyzing the effects of the Equine Essentials discipline model by examining
measurable differences in teacher holonomy at schools applying the model wiitig vary
degrees of intensity was the purpose of this study. The study decomposed the emalysi
tests for the presence of each of the five dimensions of holonomy: effica¢smeamaship,
creativity, flexibility, and interdependence. Greater individual holonomy, cextent to
which people recognize and manage the tension between themselves as indiveduassa(i
teacher) and themselves as part of a larger functioning whole (i.e., a schde§irable in
that it facilitates excellence among teachers and schools. The stiothefbla quantitative-
gualitative triangulation approach through the use of surveys, interviews, and arsasfalys
state test results from participating schools. The survey results faileddal any correlation
between the discipline model and the five components of teacher holonomy, however,
teacher interviews and the analysis of state tests were suggestipesitivee correlation
between the discipline model and improved teacher efficacy and flexibility sahe

support for a link between the model and craftsmanship.
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