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maes·tro  [maˈest̪ɾo] noun:
a great or distinguished figure in any

sphere...or in other words,

a teacher 
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B A C K G R O U N D / M O T I V A T I O N

There is 1 Hispanic male teacher for every
534 students in the U.S.

A community is only as strong as its education system, and strong education
happens when a community is invested, engaged, and intimately involved. Maestro,
a TCU College of Education initiative, is a grow-your-own program that works
directly with local communities to identify, inspire, and prepare Hispanic male
students to become future teachers in their Texas and U.S. communities. 

While 25% of national public school students identify as Hispanic, only 2% of the
teacher workforce consists of Hispanic males (FWISD, 2020; Miller, 2013; Shapiro &
Partelow, 2018; U.S. Department of Education, 2016). 

Note on terminology: The term Latinx is utilized when referring to literature where
this term is mentioned. Otherwise, Hispanic, the preferred term of the majority of
survey respondents in our research is used throughout the report.
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National (U.S.) Demographics of
Teacher Workforce



B A C K G R O U N D / M O T I V A T I O N

Shapiro and Partelow (2018) found that a gap of 29% exists between
Latinx students and Latinx teachers in Texas, a gap that is
significantly larger when narrowed down to Latinx students and
Latinx male teachers. 

This gap leaves a large percentage of students in many Texas school
districts without the mirrors to see themselves in educational
success, the windows to dream beyond their current realities, and the
sliding glass doors to act upon and access these dreams and
possibilities (Bishop, 1990).

*The following research, conducted at Texas Christian University,
aims to learn more from and about Hispanic male teachers in Texas,
in order to inform and sustain the Maestro Program.
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Survey Design
Schusterman Family Foundation’s (2020) guide for
equitable  data collection

Multi-select and open-ended response (OER) questions

Q1-14, personal and professional demographic information

Q15-27, participants’ identity as teachers

Q28-37, professional experiences, including perceived
expectations, aspirations, successes, and challenges

Distribution
From the data the Texas Education Agency (TEA)
provided, there are >23,000 public school teachers
identifying as Hispanic and male

Distributed via email on Qualtrics in 2022

Analysis
For quantitative data, statistical software (SPSS)
was used to generate descriptive statistics

Multi-select & optional questions are more ethical
but pose challenges for quantitative analysis

Frequency for short OERs were generated (i.e.
‘other’  options)

Qualitative analysis of OER questions was the
priority of the current study

R E S E A R C H
2022-2023 Texas Christian University College of Education

National Hispanic Male Teacher Survey (NHMTS)

Preliminary Survey Results
From the data TEA provided, 
there were over

23,00023,000
teachers identifying as
Hispanic and male.

Respondents with missing values for all survey questions were removed*. 

839839  participants.
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The final dataset included a
total of

*Approximately 20% (n = 204) of the total sample (N = 1,402) had missing values for all variables. Most (n = 203)
progressed through fewer than 9% of the survey. Results of a missing values analysis (Little, 1988) indicated that the
missing data were randomly distributed (MCAR), χ2 (46367) = 26351.487, p = 1.000, suggesting that the information
missing from the respondents would not seriously bias estimates. Consequently, the analysis was conducted using
listwise deletion (N = 839).



Who are Hispanic male teachers in Texas (grade level, content area,
professional title, type of school, career path, teaching certification
types, etc.), and what are their commonalities?

Research Question

R E S E A R C H

Of 839 Respondents...
56% were between 31-60 years old.

72% identified with Mexican ethnicity.

51% of participants self-identified as bilingual. 

There was about an equal distribution between
urban and rural.

63% of respondents identified as first-generation
college students.

77% have been teaching for more than six years.

85% attended public education in their own
schooling. 

85% currently teach at public schools.

41% of respondents reported their 
highest level of education as MA or higher!

13% of respondents aspired to become a school principal
and ~5% aspired to become a superintendent. 

<35% of respondents
indicated they had an
undergraduate major in
education, while 51%
selected they went through
an alternative certification.

It was split almost evenly
whether the teachers
entered the teaching
profession right out of
college. 
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Current Grade Level Teaching *

*Y Axis represents number of responses, with each respondents being
able to select multiple grade levels. 

Professional Preparation & Pathways to Teaching*

*Y Axis represents number of responses, with each respondents being able to select multiple
answers.  



Research Question
In what ways do the backgrounds and identities of Hispanic male
teachers impact their lived experiences, pedagogical approaches, and
professional relationships?

R E S E A R C H

Many participants
identified past teachers
as individuals who
influenced them to
become a teacher. 

The Hispanic male
teachers also had a wide
variety of prior careers
before becoming a
teacher, including
management, military,
paraprofessionals, or
other professions.
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Reasons for Becoming a Teacher*

*Y Axis represents number of responses, with each respondents being able to select multiple
answers.  

First Considered Teaching
Age When Had First Hispanic/

Latino Male Teacher



Most Effective Retention Strategy 

“As a Hispanic teacher in a school
where the demographic is 40%
Hispanic, but there is no Hispanic
staff is disheartening. 

Sometimes it feels like its done on
purpose. The Hispanic students are
constantly being looked over. 

The counseling and go center team
never focuses on them. They instead
feel the need to go to me or the one
other Hispanic teacher that works
with us.”

“I am a first-generation college-
educated male role model. I consider my
story to be an inspirational anecdote
and integral part of making a difference
in students vision for their future in
making decisions about their
education.”

“As an educator (not Latino), I am
expected to do everything. As a Latino, I
am expected to be perfect in English
and Spanish. As a male, I am expected
to be the disciplinarian and protectors
of the school.”

“On my first day, I was asked
several times if I was the new
Spanish teacher when I came in to
teach a tested subject. 

The administration confuses me for
another teacher who vaguely
resembles me, but because we are
Hispanic, we are apparently twins.

I've been given important
documents to sign for the other
Hispanic teachers out of confusion
from my head principal.”

R E S E A R C H 8

What experiences have Hispanic male teachers had with educational
stakeholders, administrators, or other faculty which have led to their
success and barriers [in the classroom]?

Research Question

62% of respondents indicated
that they had considered
leaving the profession in the
last three years and a
significant number of Hispanic
male teachers indicated they
had experienced stereotypes in
the workplace.

This can be compared to the
recent NEA survey (2022) in
which 55% of educators agreed
that they are thinking about
leaving teaching earlier than
they planned.

Direct Participant Quotes Related to RQ #3

R E S E A R C H

*Research note: In the realm of survey research, ensuring the accuracy and reliability of questions was paramount to
obtaining meaningful data. While our initial pilot study provided valuable insights, we recognize several areas where
quantitative and qualitative questions could be refined for even greater accuracy in the next survey iteration.



           R E S E A R C H         9

To learn more about and from Hispanic Texas male teachers, to
improve and expand upon efforts to recruit, prepare, and support

more Hispanic male teachers in Texas and across the United States.

Continued Research Aim

*For more  information about the above research, see: Ekpe et al., (2025) [Forthcoming]. 

Traits that Hispanic Male Teachers Possess*

*Y Axis represents number of responses, with each respondents being able to select multiple answers.  



T H E  M A E S T R O  P R O G R A M  A T  T C U
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    M A E S T R O  P R O G R A M   1 1

History: 
Reflecting on his own experiences as a Hispanic male who only had one male teacher who
looked like him, Dr. Frank Hernandez (Dean of the TCU College of Education) started the
Maestro Program in the Fall of 2022 in the TCU College of Education. When the Maestro
Program first began, four students (one Middle/Secondary English Language Arts major,
one All-Level Spanish Education major, one Early-Childhood to 6th Grade major, and one All-
Level Music Education major) were enrolled. 

Starting in the Fall of 2024, the Maestro Program will have 15 men & women of color,
working to complete undergraduate majors spanning from Early-Childhood to 6th Grade,
Middle Secondary Social Studies & English, All-Level Spanish, All-Level Music, All-Level
Physical Education, and graduate students seeking masters and doctoral degrees.

The program has a goal to enroll ten new Maestros, each year, over the next five years.



    M A E S T R O  P R O G R A M   

As Maestro Program participants, students have access to the following
five program components: Financial Aid (Scholarship Opportunities), the
Cooperating Teacher Academy, additional scholarships to participate in a
Study Abroad program, course work embedded with highly specialized
Learning by Scientific Design cognitive principals of learning, and
participation in on-going programming/networking via the Professional
Seminar series. 
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Recruitment Needs:
 Share program with high school and
transfer students

1.

 Website pages that offer information
on the program

2.

 Connect with interested families and
students

3.

Recruitment Actions:
 Visit community colleges to share about
Maestro

1.

 Offer website with option to request information2.
 Offer prospective students and their families the
opportunity to visit the campus and tour the
College of Education

3.

Teacher Development Needs:
 Faculty who care for and support
students in their courses

1.

 Address cognitive science of learning2.
 Account for the diverse student
populations that a teacher might work
with

3.

Teacher Development Actions:
 Nurture faculty-led, student organizations (e.g.,
BESO, Maestro, etc.) and on-going, open, and
supportive pláticas between faculty and
students

1.

 Follow Learning by Scientific Design curriculum
for teacher education students

2.

 Include courses on bilingual education, special
education, and the intersections of culturally and
linguistically diverse youth

3.

Community of Support Needs:
 Regular touchpoints for students1.
 Engaged faculty who are available to
meet with students as needed

2.

 Group space (physical & virtual) for
students to share

3.

 Support as students navigate
institutional processes 

4.

 Connect preservice teacher
candidates with in-service teacher
mentors

5.

Community of Support Action:
 Offer check-ins throughout the academic year1.
 Be available for students to reach out and make
sure this availability is communicated to
students

2.

 Reserve space & time with affinity groups,
create a group texting thread for students to
connect within and to use to connect individually
as well

3.

 Advocate on behalf of students within
institutional processes (e.g., advising, graduate
school application, etc.)

4.

 Develop and grow the Cooperating Teacher
Academy that provides mentorship, support, and
ongoing professional development for preservice
and in-service teachers

5.

Funding/Sustainability Needs:
 Funding1.
 Greater development of the support
network

2.

 Increase of support to students
engaging 

3.

Funding/Sustainability Actions:
 Expand upon existing local non-profit grants and
support (e.g., Fort Worth Education Partnership)
to apply for larger national support (AT&T, Coca-
Cola, American Airlines, Texas Instruments, Dell,
etc.) who have interest in investing in community
education initiatives

1.

 Expand the TCU Maestro Program to program
affiliates at other Texas and U.S. universities 

2.

 Continue working to secure support from the
university, donors, and community partners to
address the financial need of current and future
Maestro

3.

M A E S T R O  P R O G R A M  S U S T A I N A B I L I T Y  &
I M P L E M E N T A T I O N  N E E D S  &  A C T I O N S
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C O N T A C T  I N F O R M A T I O N  &  
H O W  T O  P A R T N E R  W I T H  U S

Current Partners

14



How to cite this report:

Bishop, R. S. (1990, March). Windows and mirrors: Children’s books and parallel cultures. In California State University
reading conference: 14th annual conference proceedings (pp. 3-12).

Ekpe, L., Weinberg, N., Garrison, D., Przymus, S. D., Hernandez, F., Huddleston, G., & Kyzar, K. (Forthcoming). Navigating
the Educational Landscape: Successes, Barriers, and Interactions of Hispanic Male Teachers in Texas Public Schools.
Journal of Education.

Ekpe, L., Weinberg, N, Przymus, S., Huddleston, G., Hernandez, F., Kyzar, K., Daly, G., Lester, L., & Bryant, E. (2024).
Learning from and about Los Maestros: Hispanic Male Experiences as Bilingual Educators in Texas. Roundtable session
to be given at the 2024 American Educational Research Association (AERA) Conference, Philadelphia, PA. (April).

Fort Worth ISD. (n.d). HAR.com. Retrieved August 28, 2020, from https://www.har.com/school_district/fort-worth-
isd_220905

Jotkoff, E. (2022). NEA Survey: Massive staff shortages in schools leading to educator burnout; alarming number of
educators indicating they plan to leave profession. National Education Association.

Little, R. J. (1988). A test of missing completely at random for multivariate data with missing values. Journal of the
American Statistical Association, 83(404), 1198-1202. https://doi.org/10.1080/01621459.1988.10478722 

Miller, R. (May 2013). Race indeed does matter in the classroom. Huffington Post. Retrieved from:
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2a
hUKEwiYg97hrsTrAhVRaq0KHbbbCUgQFjAAegQIBRAB&url=https%3A%2F%2Fwww.huffpost.com%2Fentry%2Frace-
schools_b_2847603&usg=AOvVaw1SEObWvvE9e8iomDyKzqIa

Shapiro, S., & Partelow, L. (2018). How to Fix the Large and Growing Latinx Teacher-Student Gap. Center for American
progress.

Weinberg, N, Ekpe, L., Przymus, S., Huddleston, G., Hernandez, F., Kyzar, K., Daly, G., Lester, L., & Bryant, E. (2024).
Llámame Maestro: Reflections of Hispanic Male Teachers in Texas. Paper given at the 2024 American Educational
Research Association (AERA) Conference, Philadelphia, PA. (April).

US Department of Education (2016). Hispanic teacher recruitment: White House Initiative on Educational Excellence for
Hispanics. Retrieved from: https://www.google.com/url?
sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwj5vPn7rsTrAhVIgK0KHRU4BlgQFjAAegQIAxAB&url=https%3
A%2F%2Fsites.ed.gov%2Fhispanic-initiative%2F2016%2F05%2Flocal-efforts-supporting-latino-teacher-
recruitment%2F&usg=AOvVaw0PqkRhgVOBCBxZpSQw5g_d

R E F E R E N C E S  A N D
A C K N O W L E D G E M E N T S

Acknowledgements: This report was made possible by the generous support of the Fort Worth Education
Partnership and the Texas Christian University Center for Public Education & Community Engagement. We would
also like to thank Dom McShan for taking and providing all pictures, within the report, from the 2024 Inaugural
Maestro Conference.

Sources

Przymus, S. D., Ekpe, L., Weinberg, N., Daly, G., Mendoza, M. E., Huddleston, G., Kyzar, K., & Hernandez, F.
(2024). Becoming a Maestro: How Identity, Experiences, and Preparation Shape Those Who Have the
Courage to Lead On. TCU Digital Repository. https://repository.tcu.edu/handle/116099117/65345

15

http://www.har.com/school_district/fort-worth-isd_220905
http://www.har.com/school_district/fort-worth-isd_220905
http://www.google.com/url?sa=t&rct=j&q&esrc=s&source=web&cd&ved=2a
http://www.google.com/url?sa=t&rct=j&q&esrc=s&source=web&cd&ved=2a
http://www.google.com/url?sa=t&rct=j&q&esrc=s&source=web&cd&ved=2a


L E A R N  M O R E  A B O U T  M A E S T R O
A N D  A P P L Y  T O  M A E S T R O

W W W . M A E S T R O . T C U . E D U
                                              

16


